
Florham Park English Language Arts Curriculum

Grade 6 Scope and Sequence

Grade 6 Scope and Sequence
Reading Workshop Writing Workshop Words Study Grammar Skill Work

September/
November
(30 Instructional
Days per Unit)

Maintaining an Independent Reading
Life
In this 2-week mini unit, students will be
taught the groundwork for establishing a
meaningful independent reading life for
the entire school year.
A Deep Study of  Character
In this unit, students will examine
characters; what motivates them, and what
makes them behave in particular ways.
Students will then examine how settings
help to shape characters.  Finally, students
will examine how authors use character as a
vehicle for theme.

Launching the Writing Workshop &
Personal Narrative
In this unit, students are taught the workshop
routines, procedures, and expectations.  Then
they are taught how to construct a personal
narrative, paying attention to showing details
rather than telling those details.

Project Read - A�x Guide
Lesson 7 - im-, -ful
Lesson 8 - dis-, -ness
Lesson 9 - sub-, -ous, -ious
Lesson 10 - com-, con-, -tion, -sion

● Varying sentence length to
add to mood

November/J
anuary
(30 Instructional
Days per Unit)

Tapping the Power of  Non�ction
In this unit, students are taught strategies
for tackling nonfiction chapter books.

Research Based Information Writing
In this unit, students are taught how to conduct
research on a compelling issue in order to write
a thorough overview of the topic.  Students will
then convert their findings to a digital format
for publication

Mini Unit: The Art of  Argument
(Research-Based Essays)

This unit will extend the literary essay writing
unit into a research based essay.  Students will
shift towards developing more focused
arguments, using research, and develop more
nuanced reasoning skills. This will involve
conducting their own research, qualifying
their claims, and analyzing the logic of their
arguments.

Project Read - A�x Guide
Lesson 11 - over-, -some
Lesson 12 - super-, -ly
Lesson 13 - trans-, -less
Lesson 14 - pre-, -ship, -age
Lesson 15 - ab-, -ant, -ent

● Punctuating quotations
● Using past tense verbs to

retell story details
● Correcting run-on sentences
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February-
April
(30 Instructional
Days per Unit)

Social Issues Book Clubs
In this unit, students will learn how power,
perspective, and conflicts affect characters,
and will be pushed to be more precise in
their analysis, to consider cause and effect,
to weigh issues, and to evaluate choices.
Further in the unit, students will examine
issues that are more systemic in nature.
Ultimately, by studying and reflecting on
characters in conflict, students will be asked
to resolve to being upstanders versus
bystanders more of the time.
Test Prep

The Literary Essay
In this unit, students are taught how to be more
careful and critical readers.  They will learn
how to make a claim, and then how to support
and defend that claim, using evidence they
have found in their reading.
Test Prep

Project Read - A�x Guide
Lesson 16 - ad - ish
Lesson 17 - ex - ment
Lesson 18 - pro - en
Lesson 19 - de - an
Lesson 20 - en - al

Linguistics Post-Assessment

● Maintaining correct pronoun
number and person

● Avoiding unclear and
ambiguous antecedents

● Using parenthetical and
nonrestrictive phrases
(commas, parentheses,
dashes)

● Writing complex sentences
● Transition words and phrases

May-June
(30 Instructional
Days per Unit)

Fantasy Book Clubs
In this unit, students will be taught to
analyze fantasy stories for common shared
elements, archetypes, and literary
traditions.

Fantasy Writing
In this unit, students will apply what they have
learned by reading fantasy stories in order to
create original fantasy stories of their own.
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Reading Workshop Grade: 6
Pre-Unit 1:  Establishing an Independent Reading Life

Unit Overview:
One of the truly consistent �ndings in reading research is that reading a lot matters.  Reading widely, voraciously, and independently is the primary action that can spark
meaningful and lifelong learning.  This unit will focus on helping students develop an independent reading life that will set them up to have an active independent reading
life throughout the entirety of the school year.

New Jersey Student Learning Standards
RL.6.1. - Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.6.2. - Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.
RL.6.3. - Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a resolution.
RL.6.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of a speci�c word choice on meaning and tone.
RL.6.5. - Analyze how a particular sentence, chapter, scene, or stanza �ts into the overall structure of a text and contributes to the development of the theme, setting, or plot.
RL.6.6. - Explain how an author develops the point of view of the narrator or speaker in a text.
RL.6.7. - Compare and contrast the experience of reading a story, drama, or poem to listening to or viewing an audio, video, or live version of the text, including contrasting what they “see” and “hear” when reading
the text to what they perceive when they listen or watch
RL.6.9. - Compare, contrast and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) texts in di�erent forms or genres (e.g., stories and poems; historical novels and fantasy
stories) in terms of their approaches to similar themes and topics.
RI.6.1. - Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RI.6.2. - Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.
RI.6.3. - Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examples or anecdotes).
RI.6.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative, connotative, and technical meanings.
RI.6.5. - Analyze how a particular sentence, paragraph, chapter, or section �ts into the overall structure of a text and contributes to the development of the ideas.
RI.6.6. - Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text.
RI.6.7. - Integrate information presented in di�erent media or formats (e.g., visually, quantitatively) as well as in words to develop a coherent understanding of a topic or issue.
RI.6.8. - Trace and evaluate the argument and speci�c claims in a text, distinguishing claims that are supported by reasons and evidence from claims that are not.
RI.6.9. - Compare, contrast and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) one author's presentation of events with that of another (e.g., a memoir written by and a
biography on the same person).

NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
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Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. Reading can be enjoyable, and it only gets better as you get stronger at it. 1. What do readers who enjoy reading do di�erently?

2. What can I do to become a stronger reader?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Project Read Assessments
● Writing about reading
● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Nonsense Words
● Teachers College Running Records
● Letter Sound ID
● High Frequency Word Assessment

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2 - Deepening Students' Talk and Writing about Their Characters
4 - Revisiting Traits versus Emotions
6 - Matching Students' Writing about Reading to Their Reading Work
7 - Supporting Purposeful Thinking and Talking about Texts
BendII
10 - Supporting Students in Citing Texts
11 - Using Bands of Text Complexity to Introduce New Reading Work
12 - Genre-Based Small Groups
14 - Tracing Time Changes in Novels
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https://drive.google.com/drive/u/0/folders/1PBfLcrRL1Q0U0FKc6VCCSxUBdz6vk5mm?ogsrc=32
https://readingandwritingproject.org/resources/assessments/running-records
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● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

Bend III
17 - Using Timelines and Post-Its to Trace Motifs and Themes
18 - Learning More about Students' Reading Lives

English Language Learners:

● Unit 1: Curriculum for ELL
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources: Core Instructional Resources:
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http://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/ku1.pdf
https://docs.google.com/document/d/1CCVzcuzrkvD1r8Z9X2-GkAqnEQdGRJ6zK5oCk2Z3jyM/edit
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● 2019-20 Teachers College Calendar
● Maintaining an independent reading Life by Lucy Calkins
● 2019-20 Teachers College Calendar,Sixth  Grade  Maintaining an

independent reading life Unit
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su

Pinnell
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z

(Teachers College)
● Benchmarks for Oral Fluency Rate - Words Per Minute (Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Reading Strategies Book - Jennifer Serravallo
● Florham Park ELA PD Sharing Website
● Conferring Menus

● Any appropriate grade 6 novel as a read-aloud model to set up the routines
● Any short stories from First French Kiss (and other traumas) (Level V)
● Any stories from When I Was Your Age  (Level U)
● The Things About Jellyfish by Benjamin Ali (Level Y)
● Ghosts of Greengrass House by Kate Milford (Level W)
● Harry Potter Series by J.K. Rowling (Level V-Z)
● Wonder by RJ Palacio (Level V)
● Schooled by Gordan Korman (Level X)
● Teacher-selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Hot Tia Lola Came to Stay by Julia Alverez (Level R)
● The Amulet Series by Kazu Kibuishi (Level R)
● Matilda by Roalsd Dahl (Level S)
● The Great Gilly Hopkins by Katherine Peterson (Level S)
● How to Steal a Dog by Barbara O’Connor (Level T)
● Project Mulberry by Linda Sue Park (Level T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and

foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)

Revised August 2021
Board Adopted on August 22, 2018

https://drive.google.com/file/d/1bqe3A7aYp2t0DOKa8bzSU-CegXgCxaz5/view
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https://drive.google.com/drive/u/4/folders/1VWWNMIHddd_0i_i23sexTNWX5eihxUD9
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● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Use document camera or overhead projector for shared reading of texts.
Other:

● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from
their word sorts.

● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information

Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Launch Reading
Workshop
Session 1 - (Finding Reasons to Read)

Session 2 - (Developing Our Reading
Histories)

● Today I want to teach you that readers have many di�erent reasons to read, and those reasons are di�erent for
everyone.

○ Readers do this by:
1. thinking about all the reasons they need to be able to read well.
2. considering that one of the most important reasons to read is for the enjoyment of it.
3. spending time examining several books to select one that they might enjoy reading.
4. immersing themselves in a story, looking for things to enjoy.
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https://www.thehomeschoolmom.com/homeschooling-in-new-jersey/field-trips/
http://rickriordan.com/resource_type/teachers-guides/
https://www.scholastic.com/teachers/books-and-authors/#author-visit-kits
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Session 3 - (Becoming a Stronger Reader by
Planning to Read More)

Session 4 - (Reading As Part of a
Community)

Session 5 - (Maintaining a Reading Log)

Session 6 - (Remembering What We Read)

● Today I want to teach you that readers develop personal reading identities based on their history of  books and
authors they have read that have a�ected them.  One way readers become aware of  this is by re�ecting on
particular authors and books that have impacted them deeply.

○ Readers do this by:
1. naming books they remember reading.
2. ranking them using their own system to explain why they loved them and, perhaps, listing them from

most to least favorite.
3. recording their textual lineages.
4. allowing themselves to fall in love with a book or author as a way to always have a book “on deck”.

● Today I want to teach you that readers make plans for their f uture reading.  They have physical and virtual stacks
of  books to read, and they constantly curate those stacks.

○ Readers do this by:
1. ‘tasting’ several books to see what they like.
2. sharing books with other readers
3. �nding di�erent places to get these books to read.

● Today I want to teach you that readers develop clear routines and habits that help them get a lot of  work done.
One way they do this is they consider their community when using a shared resource, like their library or
classroom supplies.  They develop and use systems to make sure that they, along with everyone else, can �nd what
they need.

○ Readers do this by:
1. understanding that routines are what help develop discipline and improve reading.
2. coming to class prepared each day.
3. getting started on their own during independent reading/work time.
4. sharing the responsibility of maintaining the quality of the classroom routines and materials.

● Today I want to teach you that readers remember the books they’ve read, �guring out techniques that will help
them keep track of  their reading that make sense for them personally.

○ Readers do this by:
1. selecting an organizational system that works best for them for maintaining a reading log.
2. maintaining an accurate reading log.
3. using their reading logs to assess their own reading progress and growth and to set goals for themselves to

continue reading independently.
4. sharing their reading logs with their partners to keep themselves and their partners accountable for

independent reading.
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Session 7 - (How to Make Your Reading
More Interesting)

Session 8 - (Celebrating Our Reading Lives)

● Today I want to teach you that readers �gure out how to keep track of  parts of  the books that they want to
remember or refer to.  One way they do this is to annotate, either by writing in the margins (if  they own the
book), with tiny Post-Its, or by occasionally creating illustrations that they tuck inside the book.

○ Readers do this by:
1. developing behaviors that push themselves to regular annotations.
2. occasionally sharing annotations with partners or classmates.
3. giving and receiving feedback on their annotations.

● Today I want to teach you that readers plan what and how to annotate to make their reading lives even more
interesting.

○ Readers do this by:
1. deciding what they’re interested in studying about their books (characters, setting, themes, plot events,

craft moves, etc.)
2. deciding how they might track what they’re studying.
3. sharing their pages with classmates or partners.

● Today I want to teach you that readers share and celebrate reading plans and projects with other readers.
○ Readers do this by:

1. giving book talks to their classmates.
2. following a series to completion.
3. researching an author and reading as many of his or her books as they can.
4. Pushing themselves to think more complexly about what they are reading.

Skills (Students will be able to…)
● Understand that reading is essential for lifelong success
● Find a way to track what they have read
● Annotate their reading in a way that fosters conversation
● Share what they have read with others
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Grade 6 Scope and Sequence

Reading Workshop Grade: 6
Unit 1:  A Deep Study of  Character

Unit Overview:
This unit focuses on the skills readers need to be able to analyze characters deeply.  Students will grow as readers by learning to consider more complex character traits, to
investigate how setting shapes characters, and to analyze how characters are vehicles for themes.  This unit is also a kind of primer for what it means to participate in an
intense reading workshop.  The focus on partner discussion and partner work is intense across this unit, with the goal of teaching students how to be an e�ective study
partner.

*This unit is designed as a Grades 6-8 unit.  In order to meet the needs of all learners in the class, this curriculum represents the full set of teaching points.  Teachers should utilize
running record and learning progression data to determine which teaching points meet the needs of the whole class and should be delivered for whole-class instruction, or those
teaching points that meet the needs of selected students and should be delivered in small groups.*

New Jersey Student Learning Standards
RL.6.1. Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.6.2. Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.
RL.6.3. Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a resolution.
RL.6.4. Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of a specific word choice on meaning and tone.
RL.6.6. Explain how an author develops the point of view of the narrator or speaker in a text.
RL.6.10. By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, scaffolding as needed.
W.6.1. Write arguments to support claims with clear reasons and relevant evidence.
W.6.4. Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience.
W.6.9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
SL.6.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing
their own clearly.

A. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas
under discussion.
B. Follow rules for collegial discussions, set specific goals and deadlines, and define individual roles as needed.
C. Pose and respond to specific questions with elaboration and detail by making comments that contribute to the topic, text, or issue under discussion.

L.6.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.6.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.6.4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 6 reading and content, choosing flexibly from a range of strategies.
L.6.5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
L.6.6. Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to
comprehension or expression.
NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
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Grade 6 Scope and Sequence

8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of a career that relates to this unit)

Enduring Understandings/Goals Essential Questions
1. Readers revise their thinking about characters in the face of new evidence.
2. Readers learn to choose a few di�erent books at a time so that they are constantly reading.
3. Readers become more and more independent in their thinking about reading.
4. Stories suggest certain kinds of thinking at certain points.

1. How do readers know what to write about when they are studying characters?
2. How can readers grow themselves to read more each day?
3. What happens when you change your mind about a character theory as you are reading?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Project Read Assessments
● Writing about reading
● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Observations of partner work
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Nonsense Words
● Teachers College Running Records
● Letter Sound ID
● High Frequency Word Assessment

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
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https://drive.google.com/drive/u/0/folders/1PBfLcrRL1Q0U0FKc6VCCSxUBdz6vk5mm?ogsrc=32
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https://readingandwritingproject.org/resources/assessments/running-records
https://readingandwritingproject.org/resources/assessments/running-records
https://drive.google.com/open?id=1VAGrlKcPXG0IszIFNvfYqvmiUAaR3xQV
https://docs.google.com/document/d/1CojyW8KphR7mZgS-wgTxmO1y6z0uhZJwEpV5tJ_Aqk8/edit?ts=5e44465c&pli=1
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Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

2 - Deepening Students' Talk and Writing about Their Characters
4 - Revisiting Traits versus Emotions
6 - Matching Students' Writing about Reading to Their Reading Work
7 - Supporting Purposeful Thinking and Talking about Texts
Bend II
10 - Supporting Students in Citing Texts
11 - Using Bands of Text Complexity to Introduce New Reading Work
12 - Genre-Based Small Groups
14 - Tracing Time Changes in Novels
Bend III
17 - Using Timelines and Post-Its to Trace Motifs and Themes
18 - Learning More about Students' Reading Lives

English Language Learners:

● Unit 1: Curriculum for ELL
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
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https://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/6u1.pdf
https://docs.google.com/document/d/1CCVzcuzrkvD1r8Z9X2-GkAqnEQdGRJ6zK5oCk2Z3jyM/edit
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
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Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● A Deep Study of Character by Lucy Calkins (Grade 6-8)
● 2018-19 Teachers College Calendar, Sixth Grade A Deep Study of Character

Unit (Grade 6)
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer Serravallo
● 2019-20 Teachers College Calendar
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su

Pinnell
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z

(Teachers College)
● Benchmarks for Oral Fluency Rate - Words Per Minute (Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Reading Strategies Book - Jennifer Serravallo
● Florham Park ELA PD Sharing Website
● Conferring Menus

Core Instructional Resources:

● Any appropriate grade 6  novel as a read-aloud model to set up the routines
● “Popularity” by Adam Bagdasarian, from First French Kiss (Level Y)
● “The Fight” by Adam Bagdasarian, from First French Kiss (Lebel Y)
● “You Belong with Me” music video by Taylor Swift
● “Thank You, Ma’am” by Langston Hughes (Level V)
● Teacher-selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Hatchet by Gary Paulsen (Level R)
● Frindle by Andrew Clements (Level R)
● Crash by Jerry Spinelli (Level S)
● The One and Only Ivan by Katherine Applegate (Level S)
● The Chronicle of Narnia Series by C.S. Lewis (Level T)
● The Tiger Rising by Kate DiCamillo (Level T)
● Any appropriate grade 6  novel as a read-aloud model to set up the routines

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
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https://drive.google.com/file/d/1bqe3A7aYp2t0DOKa8bzSU-CegXgCxaz5/view
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/folderview?id=0B7eaT_i9qrmZVkx4QVpaUEh3Y1k&usp=sharing
http://www.heinemann.com/myOnlineResources/default.aspx
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://drive.google.com/drive/u/4/folders/1fmrKGfSA2vLjh-Od3E-NdGG18Vv1g3TA
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
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● O�er short, non�ction picture books and non�ction articles on science, social studies, and
foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Use document camera or overhead projector for shared reading of texts.
Ongoing:

● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information

Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Considering Complex
Character Traits
Session 1 (Read-Aloud: Investigating Multiple Character Traits)

● Today I want to teach you that subtle details can give a lot of  information about a character,
especially about their traits. (Page 10)

○ Readers do this by:
1. planning their thinking work before they begin reading
2. paying close attention to small details
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https://www.thehomeschoolmom.com/homeschooling-in-new-jersey/field-trips/
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Session 2 (Readers Revise Their Thinking as They Accumulate
Evidence)

Session 3 (Getting Going on a Course of Study of Thinking Work,
as Well as Books with a Partner)

Session 4 (Perceptive Readers Acknowledge the Parts of a
Character That Are Less Likeable)

Session 5 (Read-Aloud: Some Character Traits Matter More
Than Others, When They Affect the Rest of the Story)

3. developing ideas about characters’ traits
4. considering the characters’ dominant traits
5. thinking carefully about the precise word used to describe what a character is like
6. noticing how small details suggest larger character traits
7. �nding evidence to support ideas about characters
8. expecting characters to be complicated and show more than one trait

● Today I want to teach you that characters reveal themselves over time, and that readers must
remain alert to new details and be willing to rethink their initial ideas. (Page 20)

○ Readers do this by:
1. generating an idea about a character and reading with that idea in mind
2. looking for evidence to con�rm or revise their ideas
3. testing the strength of evidence--and therefore the theory--by weighing and evaluating it
4. realizing that their thinking about characters is beginning to change, and adjusting their

theories in the face of new evidence
● Today I want to remind you that readers’ thinking about characters might be di�erent based on the

genre they are reading, or the course of  study they are on. (Page 30)
○ Readers do this by:

1. collecting ideas about what is already known about certain kinds of characters
2. using their expertise on certain series or genres to guide some of their reading work
3. making strong book choices so they are moving forward as readers

● Today I want to teach you that though it’s easy to sympathize with characters, perceptive readers
realize that like real people, characters are complex and have less likeable parts. (Page 34)

○ Readers do this by:
1. being aware of a bias they may have in favor of a protagonist, and therefore having a hard

time admitting his or her less likeable parts
2. looking back over the story with a lens of, “Are there any parts that push me to see other

sides of this character?  Maybe some that are less likeable?”
3. reminding themselves that even good, heroic characters can have less likeable moments

and sides
4. allowing themselves to feel con�icted about characters

● Today I want to invite you to consider another lens on character traits--that often in stories, certain
traits matter more than others, because they in�uence what happens in the story (Page 40)

○ Readers do this by:
1. investigating how characters reveal their character traits over time in more complicated

stories
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Session 6 - (Lifting the Level of Your Writing about Reading)

Session 7 - (Readers Consider the Pressures Acting on Characters)

Session 8 - (Readers Reflect on Their Novels and Their Reading
Lives)

2. changing their thinking as their knowledge of the character deepens, or as the character
evolves

3. recognizing that one character trait may begin to shape everything that happens in the
story

4. weighing characters’ traits to see which ones matter more in the story
5. �nding evidence to explain the traits that matter most in the story

● Today I want to teach you that the strongest writing about reading actually lifts the level of  your
thinking about the book.  Whenever you pause in your reading to do some writing, it helps to
think about how you want to capture not your �rst thinking, but your best thinking. (Page 49)

○ Readers do this by:
1. spending more time reading than writing
2. prioritizing quality over quantity by only jotting their most interesting, nuanced thinking
3. jotting only things that they cannot hold in their heads, like ideas they are investigating
4. asking, “So what?” or “What does this make me think?” before they jot, capturing their

most interesting thoughts rather than their �rst thoughts
5. deciding which kind of writing best suits their thinking, moving from Post-Its to charts to

tables, to long writes and more
● Today I want to teach you that characters have reasons for the things they do and the ways they are.

It’s helpf ul for a reader to ask, “What pressures might there be on this character?  Do those
pressures help me understand the character’s actions and decisions?” (Page 56)

○ Readers do this by:
1. thinking of a less desirable trait of a character they are reading about
2. considering pressures the character may be feeling that might explain the less desirable trait
3. looking for new insights into characters that may make them more sympathetic to the

character
4. re�ecting on their own pressures so that they can better understand the characters in their

stories
5. pressuring themselves and their partners to deepen their thinking about characters

● Today I want to teach you that when you reach the ending of  a book, it is not unlike reaching the
summit of  a mountain climb.  The ending of  the book gives you perspective.  It’s valuable to linger
there for a bit, and to look back on the trail you and the characters have traveled, seeing the whole
of  it. (Page 64)

○ Readers do this by:
1. revisiting key parts of the narrative from the perspective of the ending
2. noticing if there are details or clues from the start of the book that take on more meaning
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now that the book has been �nished
3. examining critical moments of decision to see if some end up a�ecting what happens at

the end of the story
4. looking closely at moments when minor characters become major players
5. looking for moments when characters do something inspiring that makes more sense now

Bend II: Investigating How Setting
Shapes Characters
Session 9 - (Read-Aloud: Characters Are Often Shaped by the
Mood or Atmosphere of the Setting)

Session 10 (Readers Attend to the Precise Language Authors Use
to Describe the Setting)

Session 11 (Sometimes Characters Are Torn by Competing
Pressures, Including the Pressures of a Place)

● Today I want to invite you to do something that powerf ul readers do--to investigate the impact of
settings on characters.  To do this work, you’ll consider not just the physical characteristics of
setting, where it takes place and when, but also its mood or atmosphere. (Page 72)

○ Readers do this by:
1. thinking extra hard about settings that seem just ordinary
2. pondering what kind of place the setting might be
3. focusing their thinking on the mood or atmosphere of the setting
4. questioning how the mood in a place might shape the character
5. thinking back on the story’s start and gathering details on the setting and its e�ect on the

character
6. paying attention to how characters treat each other

● Today, I want to teach you that when you think about the setting, it is helpf ul to pay attention to
the author’s speci�c language.  This helps you grasp the mood, atmosphere, norms, tempo of  the
place.  Those things can matter in deep and hidden ways to a character. (Page 82)

○ Readers do this by:
1. studying a passage where the setting seems important
2. thinking about the literal and �gurative meanings of descriptive passages
3. studying setting details, and drawing insights about characters and characters’ relationship

to the setting from them
4. attending to connotative language--words that are symbolic or evocative and call to mind

certain emotions and images
● Today I want to teach you that when characters seem torn, when they’re acting one way on the

outside and a di�erent way on the inside, it’s sometimes because they’re being pulled in di�erent
directions.  You can consider ways the pressures of  a place might be pulling them away from the
inner compass. (Page 89)

○ Readers do this by:
1. looking for passages where the character is acting in ways that are consistent with the

setting, but inconsistent with his or her feelings or desires
2. thinking about the role the setting may play in the inconsistencies in characters’ behavior
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Session 12 (Setting Can Change over Time, Not Just Physically,
but Psychologically)

Session 13 (Read-Aloud: Characters Acting as a Group Can
Wield Enormous Influence, for Good or for Evil)

Session 14 (Settings Also Change in Time, Often Bringing in
Backstory to Develop the Character)

3. �nding pressures that the setting may be enacting on the character, which would explain
the inconsistent behavior

4. asking, “Is this character torn?  Is something in the setting pulling a character between
competing pressures?”

5. taking notes in ways that capture their characters’ inconsistencies
● Today I want to teach you that readers come to realize that the setting in a story can keep changing,

psychologically even if  not physically.  They trace the setting over time, investigating how the
nature of  the place shifts, and how these shifts a�ect characters. (Page 96)

○ Readers do this by:
1. analyzing how characters experience the setting
2. examining passages from di�erent times in the story, making notes of how the feel of the

setting changes over time
3. asking, “How does my character �t in this place now?  Is this a safe place?  Is this place

becoming something di�erent?”
4. drawing conclusions about characters based on how the setting may have changed

● Today I want to teach you that in addition to places a�ecting characters, characters can also act as
positive or negative forces on a place. (page 104)

○ Readers do this by:
1. reading with the lens of considering how sometimes characters can exert an in�uence on a

place
2. noticing particular groups of characters, and thinking about how they may play a role in

changing the feel of a place
3. understanding the notion of group dynamics
4. considering the role of an individual character, either for good (as a leader) or for bad (as a

“bad apple”)
5. being alert for the power of group dynamics and for the power and in�uence of an

individual character
● Today I want to teach you that one way that the setting may change in a narrative is that the time

may change, often bringing in backstory to develop the character.  Perceptive readers are alert to
time changes and ask themselves, “How does this backstory add to my understanding of  this
character?” (Page 113)

○ Readers do this by:
1. paying attention to �ashbacks, and asking, “What do we learn and what new insights do

we have into these characters, from going back in time?”
2. understanding that authors insert �ashbacks for a reason, in order to develop characters
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Session 15 (Readers Share Their Work and Reflect on Their
Challenges and Growth)

3. paying attention to changes in verb tense in order to recognize subtle, and sometimes
rapid, time changes

4. tracing time changes in the novels they read
● Today I want to teach you that readers look for ways to re�ect on how they are becoming more

powerf ul thinkers, and that one window into their thinking will be the writing they do about
reading. (Page 119)

○ Readers do this by:
1. re�ecting on the work they have done, and selecting a couple of pages of quality thinking

that also show growth, and sharing those pages with peers
2. examining others’ work to complement on growth or suggest areas of growth
3. recognizing strong thinking work being done by their peers
4. explaining their thinking work to peers
5. understanding that neatness does not equal growth in thinking
6. setting goals for future growth in thinking

Bend III: Analyzing Characters as
Vehicles for Themes
Session 16 (Read-Aloud: Characters’ Troubles Become Motifs in
a Story)

Session 17 (Moving from Motifs to Theme)

● Today I want to teach you that perceptive readers explore motifs in stories, often by analyzing the
troubles characters face, and considering how these troubles or con�icts become subjects, or motifs
in a story. (Page 125)

○ Readers do this by:
1. inferring traits and emotions from small details
2. choosing the strongest words to describe what a character is like, and the strongest

evidence to support those words
3. understanding that troubles that repeat themselves in stories may be motifs
4. studying characters’ troubles that repeat, and considering whether these are motifs in the

story
5. choosing one or two troubles to trace through the  story to see if they are still as signi�cant

as the story unfolds
6. noticing that a motif is not only connected to one character, and being aware of how all

characters connect to the troubles
● Today I want to teach you one way that readers might move from motifs to identifying possible

themes in stories.  They ask themselves, “What does the author suggest about this motif?”  Then
they develop a theme statement. (Page 135)

○ Readers do this by:
1. choosing an interesting motif to follow through the story as they review scenes
2. thinking of a question about big lessons learned, overarching messages, big lessons taught,

or hidden messages in the story
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Session 18 (Investigating How Symbolism Relates to Themes)

Session 19 (Taking Charge of Your Collaborative Reading Life))

Session 20 (Read-Aloud: Reading Aloud to Support Repertoire
and Agency)

3. returning to moments in the story where they saw that motif, with the question in mind
4. thinking hard about what the author might be saying about that motif
5. trying to say that idea as a theme statement
6. remembering that good stories will have more than one theme

● Today I want to teach you that once you have an idea for a theme in the story, you can look to see
whether the author has written the story in a way that advances that theme.  One way to do this is
to search for symbolism--objects or moments that take on special signi�cance and help to develop
the theme. (Page 142)

○ Readers do this by:
1. thinking about themes they’ve already discovered in their stories
2. thinking back over the story to moments when this theme seems especially evident
3. going back over these moments and seeing if the author used any interesting craft in those

spots, especially symbols
4. analyzing how understanding the symbol can connect to elaborating on the theme

● Today I want to remind you that readers take charge of  their work time, including the work they
do together.  They mull over options, and then ask themselves, “What’s most worth thinking
about?”  Then they design their work together. (Page 148)

○ Readers do this by:
1. being able to identify when things are going well and when things are not going so well
2. developing ways for partners to work together well
3. weighing di�erent options for how to spend partner time, and determining which will be

most bene�cial for both partners
4. developing a plan for what they need to prepare and how they’ll use their time most

e�ciently
● Today I want to teach you how to do a repertoire read-aloud, where you’ll call the shots.  I won’t

tell you what to think about as you listen.  Instead you’ll have to ask, “What thinking work does
this text want us to do?” (Page 155)

○ Readers do this by:
1. paying attention to what the author spends time describing or detailing and making notes

on those parts
2. reminding themselves of thinking work they may not have done yet, and making an e�ort

to try that thinking work out
3. elevating their thinking by using academic language to push themselves to think more

deeply about the story
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Session 21 (Reflection and Agency Centers) ● Today I want to acknowledge that you’ve grown in extraordinary ways as readers over the last few
weeks.  Today you have a chance to re�ect on that growth and demonstrate it. (Page 165)

○ Readers do this by:
1. researching their growth as readers
2. practicing reading and thinking skills they’ve learned and re�ecting on what they do

di�erently or better
3. identifying what skill or improved practice they are happiest with

Skills (Students will be able to…)
● Create theories about characters, and then revise theories as new evidence is found
● Read more deeply, making meaning from small details through the text
● Become more �uent readers
● Re�ect on what learning they have practiced and on what learning they need to do more of
● Set goals to push their thinking about reading to be deeper
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Writing Workshop Grade: 6
Unit 2: Personal Narrative (Crafting Powerf ul LifeStories)

Unit Overview:
This unit focuses on teaching students how to write the personal narrative, but, more importantly, it focuses on teaching students that they have important stories to tell that
can contribute to the overall human experience.  As they learn to tell their stories, the focus will be on learning how to e�ectively show what is happening rather than to
simply tell what happened.  They will also practice extensively with setting practical, realistic writing goals that they will use to help them improve their skills and become
stronger writers.

New Jersey Student Learning Standards
W.6.3 - Write narratives to develop real or imagined experiences or events using e�ective technique, relevant descriptive details, and well-structured event sequences.
W.6.3.a - Engage and orient the reader by establishing a context and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically.
W.6.3.b - Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters.
W.6.3.c - Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting to another
W.6.3.d - Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events.
W.6.3.e - Provide a conclusion that follows from the narrated experiences or events.
W.6.4. Produce clear and coherent writing in which the development, organization, voice, and style are appropriate to task, purpose, and audience.
W.6.5 - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
W.6.9.a - Apply grade 6 Reading standards to literature (e.g., "Compare and contrast texts in di�erent forms or genres [e.g., stories and poems; historical novels and fantasy stories] in terms of their approaches to
similar themes and topics").
W.6.10. Write routinely over extended time frames (time for research, re�ection, metacognition/self correction, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-speci�c
tasks, purposes, and audiences.
RL.6.1. Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.6.2 - Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.
RL.6.3 - Describe how a particular story's or drama's plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a resolution.
RL.6.4 - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of a speci�c word choice on meaning and tone
RL.6.5 - Analyze how a particular sentence, chapter, scene, or stanza �ts into the overall structure of a text and contributes to the development of the theme, setting, or plot.
RL.6.6 - Explain how an author develops the point of view of the narrator or speaker in a text.
RL.6.10. By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, sca�olding as needed.
RL.7.6 - Analyze how an author develops and contrasts the points of view of di�erent characters or narrators in a text.
SL.6.1 - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others' ideas and expressing their own
clearly.
SL.6.2 - Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how it contributes to a topic, text, or issue under study.
SL.6.4. Present claims and �ndings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate main ideas or themes; use appropriate speaking behaviors (e.g., eye contact, adequate
volume, and clear pronunciation).
SL.6.5 - Include multimedia components (e.g., graphics, images, music, sound) and visual displays in presentations to clarify information.
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SL.6.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.6.1 - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.6.2 - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.6.3 - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.6.4 - Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 6 reading and content, choosing �exibly from a range of strategies.
L.6.4.a - Use context (e.g., the overall meaning of a sentence or paragraph; a word's position or function in a sentence) as a clue to the meaning of a word or phrase.
L.6.5 - Demonstrate understanding of �gurative language, word relationships, and nuances in word meanings.
L.6.6 - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.
NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings/Goals Essential Questions
1. To understand the genre of personal narrative writing.
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand the author's craft and replicate strategies.
5. To determine importance and angle stories to convey the theme.
6. To experiment with different leads and endings to engage our audience.

1. How do we launch independent writing lives and generate personal narratives?
2. How do we self monitor our individual goals and internalize the writing process?
3. How do we write a second personal narrative writing piece to synthesize all we know?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Writing about reading
● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class Settings
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
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● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2 - Finding Ideas Worth Writing About3 - Anticipating and Addressing Predictable ProblemsDraft
4 - Using Details That Convey the Meaning We Intend
6 - Helping Your Writers to Set Goals
Bend II
7 - Crafting a Lead That Draws Readers to the Heart of the Story
9 - Working Steadfastly toward Goals
10 - Rally Students for the Hard Work of True Revision
Bend III
13 - Encouraging Independence
14 - Using Leveled Student Writing to Help Students with Next Steps
15 - Supporting E�ective Use of Revision Strategies

English Language Learners:

● Unit 2: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
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● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream
Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● 2019-20 Teachers College Calendar
● Personal Narrative Text By Lucy Calkins
● 2019-20 Teachers College Calendar, Sixth Grade Personal Narrative Unit
● Florham Park ELA PD Sharing Website
● The  Writing  Strategies Book by Jen Seravallo
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z (Teachers

College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Writing  Strategies Book - Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana Johansen and Sonja

Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus

Core Instructional Resources:

● Any appropriate grade 7 novel as a read-aloud model to set up the routines
● “Everything Will Be Okay” by James Howe (Level W)
● “The Harmonica” by Tony Johnston (Level U)
● “Night Driving” by John Coy (Level U)
● “The Memory String” by Eve Bunting (Level V)
● Night by Elie Wiesel (Level Z)
● Saving Mr. Terupt by Robert Buyea (Level Y)
● Teacher-selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Surviving Hurricanes by Elizabeth Raum (Level S)
● Ten: A Soccer Story by Shamini Flint (Level T)
● Rules By Cynthia Lord (Level R)
● The Report Card by Andrew Clememts (Level R)
● The School Story by Andrew Clements (Level R)
● Teacher-selected books for book talks and modeling good reader behaviors
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● Conferring Curriculum Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and

foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information

Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
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● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Launching Independent Writing Lives
and Generating Personal Narratives
(Session 1 - Setting Up to Write)

(Session 2 - Calling on All Strategies to Write up a
Storm)

(Session 3 - Writing from Moments that Really
Matter)

● Today I want to teach you--to remind you, really--that as a writer, you can get help not only from
each other and from me, but also from texts others have written.  To learn from �nished texts, you
need to study them, imagining the strategies the writer probably used so you can then try those
same strategies on your own writing. (Page 5)

○ Writers do this by:
1. studying narratives for content �rst, and then returning to them to review the craft and

stylistic moves made by the writers
2. reading more narratives and identifying what the writer did that worked in the piece and

what the writer might have done di�erently
3. identifying honestly what their current skill level is as a writer and where they would like

to be
4. writing a few speci�c goals to work toward improving themselves as writers

● Today I want to teach you that published writers sometimes think of  a place that matters to them
and make a quick sketch--a map, actually--of  that place, jotting all the powerf ul Small Moment
story ideas that come from that place. (Page 15)

○ Writers do this by:
1. study maps made by authors whom they admire of places that are special to them,

identifying things done by the authors that they might try themselves
2. creating a map of a place very important to themselves, where many important things have

happened
3. study how writers they admire narrated a small moment e�ectively
4. practicing the techniques used by these writers by writing about true experiences from

their own lives, following the structure the writer created in his or her narrative
5. increasing the volume of writing they do, by focusing on small details

● Today I want to teach you another strategy that helps people write powerf ul true stories: jotting
moments that have really mattered.  Although they could be �rst or last times, what really works is
to think about moments when you learned something important about yourself  and other people
and life.  Then write the whole story, fast and f urious. (Page 25)
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(Session 4 - Telling the Story from the Narrator’s
Point of View)

(Session 5 - Reading Closely to Learn from Other
Authors)

(Session 6 - Taking Stock)

○ Writers do this by:
1. remembering and listing times when they realized something important
2. focusing on the times of strongest emotions at the exact point of realization
3. selecting one of those moments to write about more thoroughly
4. putting themselves back into the moment to remember how they felt at that exact time,

and trying to describe it in such a way that the reader will feel it, too
5. re�ecting on what they did to make their reader feel what they felt

● Today I want to remind you that as writers of  true stories, you already know how important it is to
write from inside the story moment, telling the story as it unfolds, but today I want to teach you
that writers are especially caref ul about telling the details of  the story exactly the way the narrator
perceived them at the moment. (Page 33)

○ Writers do this by:
1. telling the story so that it demonstrates the moves they had to make in the moment exactly

as they experienced it
2. eliminating details that they could not know from their vantage point as the narrator
3. re�ecting on what they most want to show their readers, and including only those details

that are most important to that
4. reworking sensory details to make them ones that the narrator would have truly noticed in

that moment
● Today I want to teach you that writers read other authors’ texts not only to experience the

characters’ story, but also to admire, study, and emulate the quality of  the writing. (Page 43)
○ Writers do this by:

1. �nding passages in a mentor text which have a profound e�ect upon them as a reader, and
identifying what the writer has done to cause that

2. trying some of those same techniques in their own writing
3. studying more mentor texts, looking for more ways writers a�ect readers
4. writing several narratives, trying as many strategies as they can, with di�erent moments

● Today I want to teach you how helpf ul it is to pause at times and to re�ect on the progress you’ve
made as writers.  You can use a checklist to guide you as you look back at your writing and ask, “In
what ways am I getting better?” and “What is the next thing I can work on improving?” (Page 52)

○ Writers do this by:
1. examining the Narrative Writing Checklist as a tool that will help them measure their

progress as writers
2. annotating 6th grade mentor texts to get a feel for how the checklist measures progress of

writers
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3. assessing the writing of a peer, using speci�c language form the checklist to identify what
the writer has done successfully and what the writer might improve upon

4. self-assessing, honestly, their own writing to celebrate what they are beginning to do
successfully and where they are still struggling

5. setting two or three speci�c, practical, achievable goals to work toward, being sure to use
speci�c language from the checklist

Bend II: Moving Through the Writing
Process and Toward Our Goals
(Session 7 - Rehearsing)

● Today I want to teach you that writers also rehearse for writing by trying out several di�erent
leads. (Page 64)

○ Writers do this by:
1. choosing one story beginning that they would like to continue developing into a

publishable piece
2. studying successful leads of narratives, naming what writers can do to pull readers into the

story right away
3. experimenting moves made by other writers to begin their own narrative, and selecting the

one that is most e�ective
4. sharing experimental leads with a peer, gathering feedback on what is working successfully
5. crafting a lead that will draw readers into the heart of the story

● Today, I want to remind you that writers �ll themselves up with the true thing that happened,
recall how they’ve decided to start the story, and then, keeping their mind �xed intently on the
mental movie of  what happened, they let their pens �y down the page.  When they do this, they
�nish a whole draft (or close to a whole draft) in one sitting. (Page 71)

○ Writers do this by:
1. aiming to �nish the �rst draft, regardless of whether it is perfect or not
2. reliving the story in their mind before they begin writing
3. listening to the story unfold in their minds as they write, trying to recall all of the details
4. working silently and intently, pushing themselves to �nish an entire draft in the time

allotted
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Session 8 - (Flash-Drafting)

(Session 9 - Using Writer’s Notebooks for Mindful,
Goal-Driven Work)

(Session 10 - Re-Angling and Rewriting to Convey
What a Story Is Really About)

● Today I want to teach you how to use your writer’s notebook as a place to deliberately practice the
techniques and skills you want to see in your writing. (Page 76)

○ Writers do this by:
1. seeing failures as opportunities to learn, and by not being afraid to go back and try

something again
2. viewing their readers notebook as a place to practice their skills until they feel ready to

commit them to print
3. choosing a technique used in a mentor text, and practicing that speci�c skill in one or

more of their narratives
4. beginning to revise some of the narratives in the writer’s notebook, rather than continuing

to add new narratives to it
5. revisiting the goals they had previously set for themselves, and then revisiting some of the

writing in their notebooks to practice those skills
● Today I want to teach you that when you let yourself  be guided by the question, “What is my story

really about?” you �nd yourself  wanting to tell your story in a completely new way.  You can plan
and rehearse your new draft in ways that will hint at the larger meaning, early on in the story, and
develop that deeper meaning throughout the rest of  the story. (Page 86)

○ Writers do this by:
1. understanding that revising means rewriting and re-envisioning their stories, not simply

crossing out or adding small phrases or words
2. identifying what their stories are really about, and telling the stories di�erently to re�ect

what they are really about
3. weaving in the internal and external stories to be able to get to what the story is really

about
4. writing entirely new and more meaningful versions of their stories
5. sharing their stories with partners who listen very deeply to them and make speci�c

recommendations to help them write better
● Today I want to teach you that when writers zoom in to look at individual scenes, they often

elaborate on the ones that are most important to the central meaning of  the story.  And when
writers zoom out to see how all the parts �t together, they often pull in new scenes from the past
and f uture to help get across what the story is really about. (page 97)

○ Writers do this by:
1. identifying the most important scenes in their stories
2. slowing down and stretching out those important scenes
3. elaborating in ways that bring out the writer’s intended meaning
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(Session 11 - Elaborating on Important Scenes and
Adding New Ones from the Past)

(Session 12 - Using All available Resources to AId
with Final Touches)

4. considering new scenes, remembered from the past, that may help convey deeper meaning
in their stories by connecting them to the intended meaning

● Today I want to teach you that when writers make �nal revisions and edits to their writing, they
draw on the many writing tools available to them, such as classroom charts and checklists. (Page
107)

○ Writers do this by:
1. understanding how to use a checklist to navigate their drafts and help them see what needs

revising
2. consulting charts to assist them in identifying all of the elements that they may want or

need to include in their narratives
3. revisiting mentor texts to remind themselves of what other writers have done to make

their stories more compelling and meaningful

Bend III: Writing a Second Personal Narrative
with New Independence
(Session 13 - Taking Charge of the Writing Process)

● Today I want to teach you that when writers are in charge of  their own writing process, they think
back over everything they know how to do, they eye their generalized writing goals, and they
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(Session 14 - Slowing Down and Stretching Out the
Story’s Problem)

(Session 15 - Ending Stories in Meaningful Ways)

gather all their tools.  Then they make a work plan, and they start working really hard at it. (Page
113)

○ Writers do this by:
1. listening to their own writing and letting it direct them where to begin on their next story
2. planning their own writing process before they begin drafting, reminding themselves to

keep asking themselves what the story is really about
3. sharing their writing plan with a peer, and carefully considering suggestions for

organization and technique
4. drafting with a commitment to �nish their story and begin revising it, using all of the

resources they have available
● Today I want to teach you that when writers set out to draft, they make an e�ort to story-tell in

the most compelling way, even if  it’s not exactly how the events happened in real life.  To do this,
it’s helpf ul to study how your mentor writers slow down the problem in their writing and build
the tension in a slow-motion, bit-by-bit way. (Page 122)

○ Writers do this by:
1. studying mentor texts and examining how those writers structured the stories to be

powerful
2. slowing down the moments where there is a con�ict or where trouble is evident as a way

to build tension
3. planning out how the tension may escalate in the story, and stretching the details

surrounding those events
4. describing the emotions of the secondary characters, too, as a means to build more tension
5. checking to be sure that each character has a strong arc with a satisfactory conclusion to

the story
● Today I want to teach you that you can write an ending the leaves your reader with profound

understandings.  Writers think back to what they tried hardest to express through their stories and
ask, “What do I want my readers to truly understand about my journey, as a character in this
story?”  Then they write an ending that reveals this to the reader. (Page 133)

○ Writers do this by:
1. understanding that writers use endings to resolve problems, but also to connect back to

the bigger meaning of the story, leaving the reader with a �nal message
2. asking themselves important questions about the real meaning of their story and what

message they want to give to their reader
3. revising their ending to re�ect the message they want to leave the reader with
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(Session 16 - Editing Sentences for Rhythm and
Meaning)

(Session 17 - Publishing and Celebrating as a
Community of Writers)

● Today I want to teach you that when writers are making �nal revisions, they listen to the rhythm
of  their writing and revise their writing to convey the intended mood and feelings of  their writing.
(Page 143)

○ Writers do this by:
1. understanding that the sound of their words plays a very important role in

communicating their meaning and tone
2. reading their story aloud to their partner so that they can hear the rhythm of their stories
3. understanding that shorter and longer sentences can add to the mood of a story
4. revising their sentences to better re�ect their intended mood

● Today I want to teach you how to share your �nal personal narratives with your writing colleagues,
and how to properly receive, appreciate, and thank others for sharing their writing with you. (Page
146)

○ Writers do this by:
1. listening attentively to one another as they read their stories
2. writing a short note to each writer, complimenting them and honoring them by thanking

them for sharing

Skills (Students will be able to…)  including Grammar
● Complete the writing process in the narrative genre.
● Generate ideas
● Edit their work with a checklist
● Show details more than tell
● Vary sentence length to help create a mood
● Write meaningful conclusions to narratives
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Reading Workshop Grade:  6
Unit 3:  Tapping the Power of  Non-Fiction

Unit Overview:
Non�ction reading skills are essential to students’ achievements in virtually every academic discipline.  When a student becomes powerful at non�ction reading, that child
becomes more powerful at school.  Additionally, becoming powerful at non�ction fosters informed citizenship, a passion for knowledge, and a lifelong joy of reading to
learn.  This unit focuses on the skills readers need to be able to e�ectively and critically read non�ction.  The �rst part of the unit helps students discern central ideas in longer
texts.  The middle part of the unit gives students the opportunity to work in research groups to study non�ction topics.  In the �nal part of the unit, students will apply
research skills that they have learned in order to research a new topic with more independence.

*This unit is designed as a Grades 6-8 unit.  In order to meet the needs of all learners in the class, this curriculum represents the full set of teaching points.  Teachers should utilize
running record and learning progression data to determine which teaching points meet the needs of the whole class and should be delivered for whole-class instruction, or those
teaching points that meet the needs of selected students and should be delivered in small groups.*

New Jersey Student Learning Standards
RI.6.1. Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RI.6.2. Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.
RI.6.3. Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examples or anecdotes).
RI.6.4. Determine the meaning of words and phrases as they are used in a text, including �gurative, connotative, and technical meanings.
RI.6.5. Analyze how a particular sentence, paragraph, chapter, or section �ts into the overall structure of a text and contributes to the development of the ideas.
RI.6.6. Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text.
RI.6.8. Trace and evaluate the argument and speci�c claims in a text, distinguishing claims that are supported by reasons and evidence from claims that are not.
RI.6.10. By the end of the year read and comprehend literary non�ction at grade level text-complexity or above, with sca�olding as needed.
W.6.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
W.6.4. Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience.
W.6.9. Draw evidence from literary or informational texts to support analysis, re�ection, and research.

B. Apply grade 6 Reading standards to literary non�ction (e.g., “Trace and evaluate the argument and speci�c claims in a text, distinguishing claims that are supported by reasons and evidence from claims
that are not”).

SL.6.1. Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.

A. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under
discussion.
B. Follow rules for collegial discussions, set speci�c goals and deadlines, and de�ne individual roles as needed.
C. Pose and respond to speci�c questions with elaboration and detail by making comments that contribute to the topic, text, or issue under discussion.

SL.6.4. Present claims and �ndings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate main ideas or themes; use appropriate speaking behaviors (e.g., eye contact, adequate
volume, and clear pronunciation).
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SL.6.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.6.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.6.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.6.4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 6 reading and content, choosing �exibly from a range of strategies.

A. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
B. Use common, grade-appropriate Greek or Latin a�xes and roots as clues to the meaning of a word (e.g., audience, auditory, audible).
C. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to �nd the pronunciation of a word or determine or clarify its precise meaning or its part of speech.
D. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

L.6.6. Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.
NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings/Goals Essential Questions
1. Non�ction skills are necessary for success in every academic area.
2. Being able to read non�ction well is essential for an informed citizenry.
3. Students who are especially good at reading non�ction will seek out a variety of instructional

texts on topics of interest.
4. Students who read critically are able to question a writer’s point of view and identify bias.
5. Building background knowledge and vocabulary understanding helps texts become less

intimidating to readers.
6. Reading simpler non�ction texts on a topic before tackling a longer book on a topic can help

readers approach longer texts with more con�dence and skill.

1. Why is it so important for readers to be able to read non�ction texts successfully?
2. What do students who are skilled at reading non�ction do di�erently from students who

struggle with non�ction?
3. Why is it important to question a writer’s point of view and bias when reading non�ction?
4. How can knowing vocabulary help a reader tackle non�ction text?
5. How can readers build their background knowledge?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Project Read Assessments
● Writing about reading
● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:
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● Reading Log
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Nonsense Words
● Teachers College Running Records
● Letter Sound ID
● High Frequency Word Assessment

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
3 - Supporting Foundational Work around a Central Idea
4 - Strengthening Students' Literal Comprehension
6 - Supporting Students As They Analyze the Role Parts of the Text Play
7 - Supporting Goal-Setting and the Work of the Bend
Bend II
11 - Supporting the Complex Work of Synthesizing across Texts
12 - Using a Partner to Make Sense of Harder Parts of Non�ction Texts
13 - Helping Students Build Robust Vocabulary
14 - Supporting Students in Growing Ideas
Bend III
16 - Rallying Students to the Work of the New Bend
17 - Supporting Predictable Problems with Online Research
19 - Flexibly Drawing on the Work of the Unit and Reading Critically

English Language Learners:

● Unit 2: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:
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● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● Tapping into the Power of Nonfiction  by Lucy Calkins
● 2018-19 Teachers College Calendar, Seventh Grade Nonfiction Unit
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer Serravallo
● 2019-20 Teachers College Calendar
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequence
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su

Core Instructional Resources:

● Any appropriate grade 6 novel as a read-aloud model to set up the routines
● Fast Food Nation: The Dark Side of the All-American Meal by Eric Schlosser (Level Y)
● “So What Is Genetic Engineering?” (Level Y)
● “The Battle Over GMOs” (Level X)
● “Seeing Red: Flavr Savr Tomato” video
● “Labels for GMO Foods Are a Bad Idea” (Level X)
● “Scientists Make a Better Potato”(Level X)
● selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Art, Culture and Sports by Jon Richards and Ed Simkins (Level T)
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Pinnell
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z

(Teachers College)
● Benchmarks for Oral Fluency Rate - Words Per Minute (Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Reading Strategies Book - Jennifer Serravallo
● Florham Park ELA PD Sharing Website
● Conferring Menus

● Freaky Animal Stories by Michael Canfield (Level T)
● Hard as Nails in Myths and Legends by Tracey Turner and Jamie Lenman (Level S)
● You Wouldn’t Want to Live Without Bees! By Alex Woolf (Level S)
● Totally Wacky Facts About Ancient History by Cari Meister (Level S)
● The Inventors of Minecraft by Jill Keppeler (Level R)
● Marley Dias by Jenny Benjamin (Level R)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and

foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information

Literacy
● Media Literacy

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills
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● Life and Career Skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Navigating Non�ction
Chapter Books in Book Clubs, with
an Emphasis on Discerning Ideas
Session 1 - (Read-Aloud: Reading with Engagement and
Fascination Right from the Introduction)

Session 2 - (Generating Questions and Ideas That Spark Rich
Club Conversations)

Session 3 - (Determining Central Ideas)

● Today I want to teach you that readers orient themselves to a non�ction text by reading the front
matter closely to formulate questions and grow initial ideas. (Page 5)

○ Readers do this by:
1. studying the front cover of the text
2. previewing the table of contents
3. predicting what the book might be about
4. beginning the text, and asking questions as they read

● Today I want to teach you that the quality of  your book club conversations has everything to do
with what you bring to talk about.  Before you can have a really rich conversation, you’ve got to
notice something signi�cant, something provocative, and then mull it over in your mind, doing
some thinking to prepare. (Page 14)

○ Readers do this by:
1. noticing fascinating parts of the text, and then mulling those parts over
2. generating ideas and questions about what they are reading
3. having a book club conversation in their minds before meeting with their book club
4. challenging one another to think more deeply about the text
5. adding on to ideas with “I wonder…” and “What if…” statements

● Today I want to remind you that non�ction readers work hard to determine a text’s central idea.
One way they do this is to notice important details in the text and then to look across those details
and think, “How do these details �t together?” (Page 22)

○ Readers do this by:
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Session 4 - (Rethinking Initial Ideas)

Session 5 - (Learning from the Stories Embedded in Nonfiction
Texts)

Session 6 - (Ideas Have Roots: Tracing How Ideas Are Developed
across a Text)

1. understanding that the big idea must be formed in their minds--it will not be directly
stated in the text

2. collecting details in the text that feel important
3. considering how the details �t together
4. moving beyond the topic to explain how, speci�cally, the details �t together
5. naming a possible central idea, while looking for more--complex texts often teach multiple

central ideas
● Today I want to teach you that in complicated non�ction books, just like in complicated stories,

central ideas only reveal themselves over time.  Experienced readers, therefore, are alert to new
details, and they rethink their �rst ideas in light of  new evidence. (Page 30)

○ Readers do this by:
1. jotting observations at the beginning of a text, while thinking of possible central ideas
2. holding onto their initial ideas loosely
3. rethinking and revising initial ideas in light of new details to come up with ideas that

encompass the whole text
4. explaining how new details �t their initial ideas, not simply changing their initial ideas

● Today I want to teach you that non�ction readers know that authors embed stories for a reason.
Non�ction readers therefore pay caref ul attention to the stories to determine how they carry an
author’s central ideas. (Page 38)

○ Readers do this by:
1. reading the anecdotes without getting lost in the details, and understanding that they are

there to teach something to the reader
2. connecting what was learned in the anecdote to the central idea of the text
3. discovering new possibile central ideas based on what the anecdotes teach

● Today I want to teach you that non�ction readers know that even ideas, events, and people that
initially might seem insigni�cant are often linked to central ideas in the text.  One way to think
about this is by asking, “How might this part �t with what came before?” (Page 46)

○ Readers do this by:
1. �nding a small section of text that seems unimportant and studying it
2. being aware that seemingly insigni�cant parts of text usually connect to previous details
3. looking for the roots of a seemingly unimportant bit of text by thinking about how that

small part might connect to parts that came before
4. paying attention to authors’ word choice, noting what, speci�cally, the author is saying

about this idea
● Today I want to remind you that whenever you want to outgrow yourself, it helps to pause and
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Session 7 - (Self-Assessing and Goal Setting)

take stock.  One way readers do this is they look over all they’ve learned and ask, “Am I doing these
things when the book calls for them?”  Then, they set goals to f urther lift the level of  their work.
(Page 54)

○ Readers do this by:
1. paying attention to tools in the classroom, such as anchor charts
2. turning an anchor chart into a checklist, and keeping track of what things they have

already tried
3. self-assessing their work and asking, “Am I doing this work when the book calls for it?”
4. creating goals for things they aren’t doing regularly or for things they haven’t yet tried

Bend II: Investigating Topics with
Research Groups, and Synthesizing
across Texts on That Topic
Session 8 - (Read-Aloud:Building up a Bit of Background
Knowledge When You Encounter a New Topic)

Session 9 - (Drawing on All You Know to Tackle New Projects
with More Skill)

Session 10 - (Summarizing Complex Texts)

● Today I want to remind you that when readers begin researching a new topic, they draw on
tried-and-true strategies to begin learning about a topic.  One way they do this is by reading a lot
of  short, simpler texts rather quickly, so they can learn as much about a topic as quickly as they can.
(Page 64)

○ Readers do this by:
1. surveying texts and noticing which subtopics show up repeatedly to help focus their

research
2. sequence their texts from easiest to most di�cult, so that they can get an overview of the

topic prior to reading
3. staying alert to the entire text to learn as much as possible
4. taking notes, beginning to notice possible subtopics, and organizing ideas

● Today, I want to teach you that when you start a new project, you aren’t starting over totally from
scratch.  No way!  Instead, you draw on all you know to tackle that new project.  You can use all
you’ve learned about reading non�ction chapter books to help you more con�dently read in your
text sets. (Page 71)

○ Readers do this by:
1. studying the anchor chart and considering what work they’ll need to do at the beginning

of an article
2. reading the beginning of the article and practicing that work
3. noticing thought-provoking points in the article
4. getting an initial sense of what the text is teaching

● Today I want to teach you that one way to hold onto any text is to summarize it.  To do this, it
helps to read a chunk of  text thinking, “What’s most essential here?” and then to reduce the text to
just the most essential points.  Usually that includes the central and main ideas and a few of  the
most important details. (Page 79)

○ Readers do this by:
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Session 11 - (Synthesizing across Texts)

Session 12 - (Dealing with Tricky Parts: Reading Outside the
Text to Help You Comprehend Inside)

Session 13 - (Getting to Know the Lingo of Your Topic)

1. realizing that it is near impossible to hold onto every little detail in a text
2. boiling what they read down to the most essential points; the central ideas
3. determining main ideas that support the central idea
4. saying those points back so that they can hold onto the major things the text is teaching
5. acknowledging the author in their summary by using phrases such as, “The author

teaches…” or “The author begins/ends by…”
● Today I want to teach you that non�ction readers synthesize their previous learning with their new

learning to form new insights.  As they read new texts on their topic, they ask, “Does this �t with,
extend, or contradict what I’ve read earlier?”  Then, they incorporate what they learned into their
notes. (Page 85)

○ Readers do this by:
1. looking at notes they have taken on what they have already read
2. arranging the notes by subtopic, not by article titles
3. creating a note-taking system to code various sources
4. adding new information they’re learning to the existing notes
5. pausing to consider whether the new information �ts with, extends, or contradicts their

earlier learning
6. revising their notes to incorporate what new information has been learned

● Today I want to teach you that once you’re in a text, you sometimes need to go outside of  it to
deepen your comprehension of  tricky parts.  Speci�cally, it can help to turn to texts that might be
easier, explanatory, or provide follow-up information that’s missing in the text.” (page 92)

○ Readers do this by:
1. understanding that being willing to go outside of a text is sometimes necessary to become

a stronger reader of non�ction
2. pausing while reading, especially at parts where it seems the writer anticipated an expert

understanding of certain subtopics, background, or terms
3. seeking an outside text quickly (a quick internet search, talking to an expert, watching a

video) to help them understand what is in the text they are reading
4. going back inside the text and rereading
5. �tting new information they’ve learned with the information in the text

● Today I want to teach you that non�ction readers work to know the vocabulary of  their topic, since
the vocabulary is intricately linked to the key concepts in the text.  One way they do this is by
sorting and resorting the words of  their topic.  Then, they talk about the words in di�erent ways,
considering ways the words �t together. (Page 98)

○ Readers do this by:
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Session 14 - (Readers Don’t Wait to Do Their Own Thinking)

Session 15 - (Developing Carefully Curated Text Sets)

1. understanding why knowing the vocabulary of a topic matters
2. generating all the words they can think of that are related to their topic
3. writing the words on index cards or Post-Its to make sorting and resorting easier
4. sorting key words into categories connected to where the words have been found in texts
5. thinking about how the key vocabulary in each category �ts together, using each word as

they talk their way through understanding the concepts
6. experimenting with di�erent ways of sorting key vocabulary in order to gain nuances into

connotative, as well as denotative, understanding
● Today I want to teach you that when you read non�ction, you can’t just accept the central ideas and

facts authors teach you at face value.  You also have to be reading to grow your own ideas about
your texts, to develop your own theories about your topic. (Page 105)

○ Readers do this by:
1. reading for a little bit, on the lookout for facts that stand out
2. pausing to think about what the fact means, and growing ideas connected to it
3. using phrases like, “This makes me wonder…” or “My idea di�ers from the author’s

when…” to think more independently about an idea the text suggests
4. balancing between growing ideas and considering what the text teaches

● Today I want to help you celebrate all you have learned by caref ully curating a selection of  texts
which represents the must-read titles on your topics to share with your classmates and add to the
classroom library. (Page 111)

○ Readers do this by:
1. looking across all of the texts they have read on a topic
2. selecting the most powerful texts--the ones that introduced new perspectives or insights
3. writing an explanation of why each text is in the collection
4. adding it to the classroom library for students who will be interested in beginning that as a

new topic of research
Bend III: Researching a New Topic
with More Independence While
Helping Students to Read Critically
Session 16 - (Launching a New Round of Research Groups with
Greater Independence)

● Today I want to remind you that whenever you begin researching something new, you have to be in
charge of  your own learning.  You have to draw on all you know about reading and research to
make a plan for your new research project, and then put that plan into action. (Page 117)

○ Readers do this by:
1. understanding that readers need to be able to research independently to keep learning as

the amount of knowledge in the world is rapidly expanding
2. developing a plan for how their research will proceed
3. reminding themselves of what steps they need to take when researching a new topic
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Session 17 - (Inquiry into the Particular Challenges of Online
Research)

Session 18 - (Read-Aloud: Determining the Author’s Point of
View and How It’s Advanced)

Session 19 - (Dealing with Texts That Contradict Each Other)

4. choosing texts strategically, basing their choices on their plan and the steps they know they
need to take

● Today I want to help you adopt a problem-solving mindset as we investigate the following
questions.  “What are the biggest challenges that readers face when researching and reading texts
online?  How do we solve those challenges?” (Page 124)

○ Readers do this by:
1. beginning with a speci�c search question in mind
2. reading a search result link to see if it is worthwhile to click on
3. orienting themselves to a website, asking, “Who is this set up for?  When does the text get

to the information I’m looking for?”
4. returning to the search results, continuing to research, especially if the �rst attempt was

not successful
5. Scanning remaining search results before clicking to see if anything else seems worthwhile
6. revising search questions as necessary

● Today I want to teach you that readers critically analyze an author’s point of  view, reading and
rereading to determine the author’s point of  view, and noting a few techniques the author has used
to convey it. (Page 132)

○ Readers do this by:
1. reading text slowly and thoughtfully
2. summarizing what is happening in the text, and paying attention to speci�c word choice
3. making use of technique cards of commonly used techniques to identify how the author’s

point of view is being conveyed
4. considering all possible people or statistics that could have been quoted in a text, and then

thinking about what advantage this particular source or statistic gave to the writer’s
purpose

5. thinking about what voices or statistics were not heard in the text
6. using phrases like, “The author probably thinks or feels…” and then using evidence from

the text to support their thinking
● Today I want to teach you that when readers notice texts that contradict one another in big or

small ways, they can’t just say, “Hmm, that’s interesting,” and then put those texts aside.  Instead,
they analyze the texts and decide which is more trustworthy. (Page 140)

○ Readers do this by:
1. checking the source--who is paying to have a text published
2. determining whether the author is reliable by asking, “What is this author’s background?

What is his or her experience with the topic?”
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Session 20 - (Crafting TED Talks to Get Others Fascinated by
Your Topic)

3. paying attention to when the text was published to be sure the information is not
outdated

4. looking at the source of the evidence, and evaluating the quality of the source
5. checking for balance in the content to be sure that multiple perspectives have been

included
6. considering the author’s purpose and trying to determine how strong their bias might be
7. deciding which text is more trustworthy

● Today I want to invite you to take ownership of  what you have learned, and present your learning
in TED-style talks, not only to build other students’ interest in what you have learned, but also to
solidify your own learning. (Page 149)

○ Readers do this by:
1. watching similar TED talks for middle schoolers, studying what the presenters do to

convey their message
2. moving beyond the idea of simply presenting the information to examining how the

information is shared
3. highlighting central ideas early on in the presentation
4. separating the talk into subtopics and talking long about each subtopic
5. using visuals
6. including a variety of rich details
7. adding anecdotes and/or humor
8. planning their presentation carefully

Skills (Students will be able to…)
● Read non�ction texts critically
● Find bias in non�ction texts
● Determine which texts are more reliable than others
● Conduct independent research
● Present learned information to an audience

Writing Workshop Grade:  6
Unit 4:  Research-Based Information Writing (Books, Websites, and Presentations)

Unit Overview:
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In this unit, students will begin by learning to write research-based informational essays, using a familiar organizational structure.  The main focus of this part of the unit is to
develop a big picture view of a topic, uncover key points or ideas within the topic, and draft an informational essay.  Students will then choose a compelling issue to examine
more deeply.  Students will learn to create an organizational structure that works for them, and will �nd solid, credible evidence to develop their writing more deeply.
Ultimately, students will learn to prioritize their information in order to select the most important and/or valuable information for digital presentation.

New Jersey Student Learning Standards
W.6.1 - Write arguments to support claims with clear reasons and relevant evidence.
W.6.2 - Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
W.6.2.a -  Introduce a topic and organize ideas, concepts, and information, using text structures (e.g., de�nition, classi�cation, comparison/contrast, cause/e�ect, etc.) and text features (e.g., headings, graphics, and
multimedia) when useful to aiding comprehension.
W.6.2.b - Develop the topic with relevant facts, de�nitions, concrete details, quotations, or other information and examples.
W.6.2.c - Use appropriate transitions to clarify the relationships among ideas and concepts.
W.6.2.d - Use precise language and domain-speci�c vocabulary to inform about or explain the topic.
W.6.2.e - Establish and maintain a formal/academic style, approach, and form.
W.6.3 - Write narratives to develop real or imagined experiences or events using e�ective technique, relevant descriptive details, and well-structured event sequences.
W.6.3.b - Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters.
W.6.3.d - Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events.
W.6.4. Produce clear and coherent writing in which the development, organization, voice, and style are appropriate to task, purpose, and audience.
W.6.5 - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
W.6.6 - Use technology, including the internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate su�cient command of keyboarding skills to type a minimum of three
pages in a single sitting.
W.6.7 - Conduct short research projects to answer a question, drawing on several sources and refocusing the inquiry when appropriate.
W.6.8 - Gather relevant information from multiple print and digital sources; assess the credibility of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and providing
basic bibliographic information for sources.
W.6.9.a - Apply grade 6 Reading standards to literature (e.g., "Compare and contrast texts in di�erent forms or genres [e.g., stories and poems; historical novels and fantasy stories] in terms of their approaches to
similar themes and topics").
W.6.9.b - Apply grade 6 Reading standards to literary non�ction (e.g., "Trace and evaluate the argument and speci�c claims in a text, distinguishing claims that are supported by reasons and evidence from claims that
are not").
W.6.10. Write routinely over extended time frames (time for research, re�ection, metacognition/self correction, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-speci�c
tasks, purposes, and audiences.
RI.6.1. Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RI.6.2 - Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.
RI.6.3 - Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examples or anecdotes).
RI.6.4 - Determine the meaning of words and phrases as they are used in a text, including �gurative, connotative, and technical meanings.
RI.6.5 - Analyze how a particular sentence, paragraph, chapter, or section �ts into the overall structure of a text and contributes to the development of the ideas.
RI.6.6 - Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text.
RI.6.7 - Integrate information presented in di�erent media or formats (e.g., visually, quantitatively) as well as in words to develop a coherent understanding of a topic or issue.
RI.6.9. Compare, contrast and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) one author's presentation of events with that of another (e.g., a memoir written by and a
biography on the same person).
RI.6.10. By the end of the year read and comprehend literary non�ction at grade level text-complexity or above, with sca�olding as needed.
SL.6.1 - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.
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SL.6.2 - Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how it contributes to a topic, text, or issue under study.
SL.6.3 - Deconstruct a speaker’s argument and speci�c claims, distinguishing claims that are supported by reasons and evidence from claims that are not.
SL.6.4. Present claims and �ndings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate main ideas or themes; use appropriate speaking behaviors (e.g., eye contact, adequate
volume, and clear pronunciation).
SL.6.5 - Include multimedia components (e.g., graphics, images, music, sound) and visual displays in presentations to clarify information.
SL.6.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.6.1 - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.6.1.c - Recognize and correct inappropriate shifts in pronoun number and person.
L.6.1.d - Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous antecedents).
L.6.2 - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.6.2.a - Use punctuation (commas, parentheses, dashes) to set o� nonrestrictive/parenthetical elements.
L.6.3 - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.6.3.a - Vary sentence patterns for meaning (syntax) reader/listener interest, and style/voice.
L.6.4.c - Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to �nd the pronunciation of a word or determine or clarify its precise meaning or its part of speech.
L.6.6 - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.
NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. To understand the genre of personal narrative writing.
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand the author's craft including digital mentor texts and replicate strategies.
5. To determine importance and angel stories to convey the theme.
6. To experiment with di�erent leads and endings to engage our audience.
7. To use text features to strengthen writing.

1. What is a research based informational essay?
2. How do we read information with the lens of a researcher?
3. How do we write informational essays?
4. How do we draft and revise information books on focused topics?
5. How do we revise texts to �t digital formats?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Writing about reading
● Writers’ notebooks

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
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● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &
Mainstream Learners)

Differentiation:
● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Using A Light Touch To Keep Research learning
3-Coaching students into a bare-bones essay Writing
4-Planning for Future Teaching using students work
Bend II
6-Imagining the evolution of you're teaching
9-Revising by Reading through Particular Lenses
10-Varying Sentence Length
12-Support trying more than one structure
13-Weaving quotations into writing with transitional phrases
Bend III
15-Coaching writers to glean more from mentor texts
16-Coaching Students to tackle Planning Challenges

English Language Learners:

● Unit 3: Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
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Florham Park English Language Arts Curriculum

Grade 6 Scope and Sequence

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● 2019-20 Teachers College Calendar
● Research-Based Information Writing Text by Lucy Calkins
● 2019-20 Teachers College Calendar, Sixth Grade Research-Based

Informational Writing  Unit
● Florham Park ELA PD Sharing Website
● The  Writing  Strategies Book by Jen Seravallo
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

Core Instructional Resources:

● Any appropriate grade 7 novel as a read-aloud model to set up the routines
● I Am Malala by Malala Yousef (Level Y)
● Teen activism text set on Newsela.com
● “Young Activist” on Scholastic.com (Level X)
● “Why Activism Is Good for Teens” (Level W)
● “Teens Unite for the Planet” (Level X)
● “For Marginalized Teens, Activism May Lead to Better Jobs”(Level Y)

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
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https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
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https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/folderview?id=0B7eaT_i9qrmZVkx4QVpaUEh3Y1k&usp=sharing
http://www.heinemann.com/myOnlineResources/default.aspx
https://drive.google.com/drive/u/4/folders/1ciwv9nsnhtOAckRgVzMvE7GEWX7YfHI4
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
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Grade 6 Scope and Sequence

● Leveled Literacy Intervention Kits
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z

(Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Writing  Strategies Book - Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana

Johansen and Sonja Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl

Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Conferring Curriculum

● Conferring Menus
● Art, Culture and Sports by Jon Richards and Ed Simkins (Level T)
● Freaky Animal Stories by Michael Canfield (Level T)
● Hard as Nails in Myths and Legends by Tracey Turner and Jamie Lenman (Level

S)
● You Wouldn’t Want to Live Without Bees! By Alex Woolf (Level S)
● Totally Wacky Facts About Ancient History by Cari Meister (Level S)
● The Inventors of Minecraft by Jill Keppeler (Level R)
● Marley Dias by Jenny Benjamin (Level R)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and

foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character
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Grade 6 Scope and Sequence

● Critical Thinking and Problem Solving Communication and Collaboration Information
Literacy

● Media Literacy
● Life and Career Skills

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Writing
Research-Based
Informational Essays
(Session 1 - Becoming Engaged with a Topic)

(Session 2 - Reading for a Wide View of a
Topic)

● Today I want to teach you that when you study a topic as a writer, you learn with pen in hand, not only taking in
information, but also putting out responses to the information.  The rhythm becomes like breathing: breathe in
and breathe out; study and write, study and write. (Page 5)

○ Writers do this by:
1. identifying what they already know about a topic
2. watching a video or reading an article and taking notes on new information connected to the topic
3. re�ect on the notes that they took and writing questions they would still like to have answered
4. watching a second video or reading a second article, taking notes, and re�ecting on what they would still

like to learn
● Today I want to teach you that before writers write about any subject, they �rst take in a broad cross section of

information about that topic, making sure to read di�erent kinds of  materials from di�erent kinds of  sources.
Writers write to explore the topic, often asking themselves these focusing questions: “What patterns do I notice?
What are the important things to say about this overall topic?” (Page 14)

○ Writers do this by:
1. organizing the information in their notes from a variety of sources
2. recognizing which details are repeated and which details seem to be unique
3. identifying debates or con�icting information from a variety of sources
4. continuing to research a wide variety of sources for more information
5. thinking about which big things they might teach others about this topic
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Grade 6 Scope and Sequence

(Session 3 - Preparing to Write
Informational Essays)

(Session 4 - Structure Sets You Free)

6. connecting new information and insights to the big ideas
● Today I want to teach you that when writers want to become expert on a topic, they read, trying to build a mental

model of  the whole topic.  This means that if  they read about one example or one part of  the topic, they think,
“How does this go with what I know about the whole topic?” (Page 23)

○ Writers do this by:
1. �nding broad truths about one aspect of a topic, and then applying those broad truths to other aspects of

the same topic
2. developing insights and determining if they are applicable to the topic as a whole or just to the one case in

point
3. identifying patterns that can apply to many cases in point of a topic
4. using those patterns to help develop an organizational structure for an informational essay connected to

the broader topic
● Today I want to remind you that writers often write an entire essay in a �ash.  To do this, it usually is important

to settle on a structure, on a plan, beforehand.  Writers can turn a boxes-and-bullets outline into �eshed-out
paragraphs in short order. (Page 33)

○ Writers do this by:
1. planning their essay based on their insights about the overall topic
2. identifying the points of their essay and how they will elaborate on each
3. �nding and citing textual evidence to support their insights on a topic
4. working with a partner to gather feedback on their insights and the points they have chosen to elaborate

on each insight
Bend II: Drafting and
Revising Information
Books on Focused Topics
(Session 5 - The Trail of Research)

(Session 6 - Envisioning Structures to Plan
an Information Book)

● Today I want to teach you that as writers pursue a research subject, they think, “What about this topic is
important?”  That question often leads you to focus on a part of  your original topic and leads you along a trail of
research. (Page 45)

○ Writers do this by:
1. creating a research trail by following a sequence of narrowed subtopics so that they can extend their

research from focusing on just the problem to also focusing on the solution as well
2. investigating a subtopic related to the broader topic
3. charting research trails to help them see a path for their research that may lead to a possible table of

contents
● Today I want to teach you that writers of  information books construct an image of  the text they will write by

envisioning several possible ways to use or combine essential structures into a working plan. (Page 55)
○ Writers do this by:

1. understanding that writers structure information texts so that readers can follow their trail of research
2. revising their own research trails into possible tables of contents
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Grade 6 Scope and Sequence

(Session 7 - Constructing Texts with Solid
Bricks of Information)

(Session 8 - Research)

(Session 9 - Writing with Detail)

3. beginning to draft the chapters they are most ready to write: writing in paragraphs, citing examples from
the text, providing several pieces of evidence for each point, and re�ecting about the ways that the
evidence supports their point

● Today I want to teach you that to write an information text well, the writer constructs the text not with airy
words, but with solid bricks of  information: with quotations, facts, anecdotes, numbers.  The writer cements
bricks of  information together with ideas and transitions. (Page 65)

○ Writers do this by:
1. examining mentor texts to discover how writers weld information together
2. identifying text features in mentor texts that help to present the information clearly
3. rereading their chapters, making notes of the kinds of information they have, and revising to include more

varied information
4. conducting more research in order to make revisions
5. adding transitions words to help present the information logically and connect their ideas from one

chapter to the next
● Today I want to teach you that when you are researching to write information texts, you start not by reading.

You start writing at least a �ash-draft, and that draft then helps you know the speci�c bits of  information you
need so you can read, collecting that information.  You collect the anecdotes, observations, images, facts, statistics,
quotes that help you make the central points you want to make. (Page 75)

○ Writers do this by:
1. re�ecting on the writing they have done and on the writing they plan to do
2. making strategic choices about what they will read, basing those choices on what information they still

need to �nd
3. scanning through the texts you are researching in order to �nd speci�c sections to read that contain more

information on the topic
4. reading critically to be able to determine the reliability of the source of information
5. developing a system to help organize their notes so that the information doesn’t get lost or misplaced

● Today I want to teach you that writing well often requires writing long.  Anecdotes, stories, images, dialogue:
these don’t do well being squished together.  When you write long, you can write with the details that bring a text
to life, and those details are everything. (Page 81)

○ Writers do this by:
1. understanding that writers of non�ction write with as much emphasis on detail as they dp on information
2. reading sources carefully, letting quirky, surprising details stick in their minds, and saving some of the

more powerful ones to add to their writing
3. elaborating their writing with details that bring the text to life
4. planning revisions to add more detail to their writing
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Grade 6 Scope and Sequence

(Session 10 - Lifting the Level of Sentence
Complexity)

(Session 11 - Using Text Features to
Strengthen Writing)

(Session 12 - Planning Ready-to-Go
Chapters)

5. assessing their own writing honestly, by using a checklist for information writing and pushing themselves
to meet higher standards

● Today I want to teach you that beyond clear and correct, it is also powerf ul to know how to make your sentences
more complex.  One way to lift the level of  your sentence complexity is to rewrite patches of  your writing so that
your sentences resemble mentor sentences. (Page 90)

○ Writers do this by:
1. studying mentor sentences, and modeling original sentences after them
2. observing what mentor authors do, such as beginning a sentence with a contrasting idea followed by a

comma, and copying that technique
3. making their sentences more complex, and more clear, by experimenting with punctuation
4. varying sentence length to �t the purpose of particular passages or paragraphs
5. clarifying their paragraphs by making certain that pronouns agree with their antecedents

● Today, we’re going to learn from published texts.  We are going to study these mentor texts, examining them for
types of  text features.  As we notice them, we’ll ask ourselves, “How do these text features teach the reader?”  In
other words, “What is this text feature used for?”  Then, we’ll �gure out how to incorporate some into our own
writing. (Page 101)

○ Writers do this by:
1. examining mentor texts, making notice of text features used by mentor authors to e�ectively organize and

present information
2. thinking carefully about how certain text features can be used to help teach the reader about their topic
3. planning a text feature or two to add to their writing, making sure they are able to explain the logic behind

it to a partner
4. �nding and using one extra special text feature, and choosing very carefully where to place it in their

writing
5. studying text features used by their peers, o�ering and receiving feedback

● Today I am going to teach you that sometimes �rst-draft work needs to be produced in a way that is ready to go.
When writers can’t go through the whole writing process on the page, they do that whole process in their
minds--rehearsing, drafting, revising, even before they write their �rst word. (Page 111)

○ Writers do this by:
1. rehearsing how they will present information in a new chapter
2. choosing a structure for their new chapter before beginning to write
3. writing notes on post-its or something similar so that they can easily rearrange the information into an

e�ective structure
4. creating an introduction for the book that will frame each chapter
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Grade 6 Scope and Sequence

(Session 13 - Quoting with a Purpose in
Mind)

(Session 14 - Celebrating with a Book Exhibit
Tour)

● Today I want to teach you that when writers get ready to write �nal drafts, they not only have a plan in their
heads and some rehearsal under their belts, but they also have their quotations at their sides.  They use each
quotation for a purpose as they write their �nal piece. (Page 121)

○ Writers do this by:
1. pulling in a quotation from their notes to add to or enhance one of the details in a chapter
2. deciding which quotations would be the most e�ective to use in each chapter
3. weaving quotations into their writing e�ectively by using appropriate transition words and phrases
4. introducing their sources and providing background information on them as a means of tying in the

quotation e�ectively
● Today I want to teach you that writers often learn from studying each other’s books and by sharing feedback,

especially when the feedback is precise and concrete. (Page 129)
○ Writers do this by:

1. printing their information books and sharing with their peers
2. reading their peers information books closely, with the Information Checklist nearby
3. providing speci�c praise and pointers to their peers by using wording from the checklist

Bend III: Digital Writing
Projects: Sharing
Expertise Online
(Session 15 - Studying Digital Mentor Texts)

(Session 16 - Revising to Fit Digital
Formats)

(Session 17 - Pouring into Digital
Forms...and Publishing)

● Today I want to remind you that when writers begin a new writing project, they often study mentor texts to get a
vision of  the whole kind of  writing.  They also look at the smaller things an author has done in that genre or
format.  Then they use their insights to make a blueprint for their own writing. (Page 136)

○ Writers do this by:
1. studying a digital mentor text, looking at aspects of good writing that they recognize from the checklist
2. examining and evaluating  choices made by writers in structure and elaboration in a digital mentor text
3. planning strategically how to present their own information digitally
4. creating a prototype of their digital presentation

● Today I want to teach you that when writers present their work digitally, with less room for text than a paper
format, they ask themselves, “Out of  all that I know, what’s the most important to share right here, right now?
(Page 145)

○ Writers do this by:
1. revising their initial prototype to reduce the amount of information they will use
2. including only the most important information from their book in their digital presentation
3. determining what information is most important for each individual page or slide of their digital

presentation
4. creating a plan with a logical �ow to share the most essential information from their books

● Today I want to teach you that as writers transition their writing into digital forms, they must make decisions
quickly, be �exible about formats, spot errors with an editor’s eye, and know that they can go back to revise. (Page
153)
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Grade 6 Scope and Sequence

(Session 18 - Celebration)

○ Writers do this by:
1. moving from their paper prototype to a digital format
2. deciding on font, color, images, and other design elements that will most e�ectively teach their readers the

information
3. making decisions quickly so that they do not get lost in the minutiae of design elements, understanding

that they will be able to go back and make revisions
● Today I want to teach you that informational writers want to teach information and ideas e�ectively and

engagingly to their audiences--whether it’s a printed book, a website, a digital slideshow, and/or a live
presentation by the writer. (Page 156)

○ Writers do this by:
1. speaking to their audiences rather than reading to them
2. preparing bulleted lists to help guide the structure, content, and pacing of their presentations
3. connecting with their audiences by using eye contact, body language, and appropriate volume

Skills (Students will be able to…)  including Grammar
● Conduct extensive research on a topic
● Categorize notes into a logical organizational pattern
● Create an outline for chapters in an informational booklet
● Use text features to help teach readers about a topic
● Edit their work using a checklist
● Present their research e�ectively in a digital format

Writing Workshop Grade 6
Mini Unit: The Art of  Argument (Research-Based Essays)

Unit Overview:
This unit will extend the literary essay writing unit into a research based essay.  Students will shift towards developing more focused arguments, using research, and develop more
nuanced reasoning skills. This will involve conducting their own research, qualifying their claims, and analyzing the logic of their arguments.
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Grade 6 Scope and Sequence

New Jersey Student Learning Standards

RI.7.1. - Cite several pieces of textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RI.7.2. - Determine two or more central ideas in a text and analyze their development over the course of the text; provide an objective summary of the text.
RI.7.5. - Analyze the structure an author uses to organize a text, including how the major sections contribute to the whole and to the development of the ideas. RI.7.6. - Determine an author’s point of view or purpose in a
text and analyze how the author distinguishes his or her position from that of others.
RI.7.8. - Trace and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and su�cient to support the claims.
W.7.1. - Write arguments to support claims with clear reasons and relevant evidence.
W.7.1.A. - Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically.
W.7.1.B. - Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text. W.7.1.C. - Use words, phrases, and clauses to create cohesion
and clarify the relationships among claim(s), reasons, and evidence.
W.7.1.D. - Establish and maintain a formal style/academic style, approach, and form.
W.7.1.E. - Provide a concluding statement or section that follows from and supports the argument presented.
W.7.4. - Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience. (Grade-speci�c expectations for writing types are de�ned in standards 1–3
above.)
W.7.5. - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have
been addressed.
W.7.6. - Use technology, including the Internet, to produce and publish writing and link to and cite sources as well as to interact and collaborate with others, including linking to and citing sources.
W.7.7. - Conduct short research projects to answer a question, drawing on several sources and generating additional related, focused questions for further research and investigation.
W.7.8. - Gather relevant information from multiple print and digital sources, using search terms e�ectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while
avoiding plagiarism and following a standard format for citation.
W.7.9. - Draw evidence from literary or informational texts to support analysis, re�ection, and research.
W.7.9.B. - Apply grade 7 Reading standards to literary non�ction (e.g. “Trace and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and su�cient to
support the claims”).
SL.7.1. - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
SL.7.1.A. - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under discussion.
SL.7.1.B. - Follow rules for collegial discussions, track progress toward speci�c goals and deadlines, and de�ne individual roles as needed.
SL.7.1.C. - Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed.
SL.7.1.D. - Acknowledge new information expressed by others and, when warranted, modify their own views.
SL.7.3. - Delineate a speaker’s argument and speci�c claims, evaluating the soundness of the reasoning and the relevance and su�ciency of the evidence.
SL.7.4. - Present claims and �ndings, emphasizing salient points in a focused, coherent manner with pertinent descriptions, facts, details, and examples; use appropriate eye contact, adequate volume, and clear pronunciation.
L.7.1. - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.7.1.A. - Explain the function of phrases and clauses in general and their function in speci�c sentences.
L.7.1.B. - Choose among simple, compound, complex, and compound-complex sentences to signal di�ering relationships among ideas.
L.7.1.C. - Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modi�ers.
L.7.2. - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.7.2.A. - Use a comma to separate coordinate adjectives (e.g., It was a fascinating, enjoyable movie but not He wore an old[,] green shirt).
L.7.2.B. - Spell correctly
L.7.3. - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.7.3.A. - Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and redundancy.
L.7.6. - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.
NJSLS from other subject(s)

Revised August 2021
Board Adopted on August 22, 2018



Florham Park English Language Arts Curriculum

Grade 6 Scope and Sequence

Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. To understand the genre of argument writing.
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand the author's craft and replicate strategies.
5. To determine importance and solicit evidence that supports claims.
6. To experiment with di�erent text structures.
7. To create a claim and support it with various types of evidence.

1. How do we write research based argument essays?
2. How do we establish and support positions?
3. How do we compose more focused and nuanced arguments
4. How do we incorporate counter arguments to support our claim?
5. How do we write an argument for a global audience?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Writing about reading
● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
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https://drive.google.com/drive/u/0/folders/1PBfLcrRL1Q0U0FKc6VCCSxUBdz6vk5mm?ogsrc=32
https://readingandwritingproject.org/resources/assessments/running-records
https://docs.google.com/document/d/1CojyW8KphR7mZgS-wgTxmO1y6z0uhZJwEpV5tJ_Aqk8/edit?ts=5e44465c&pli=1
https://docs.google.com/document/d/1CojyW8KphR7mZgS-wgTxmO1y6z0uhZJwEpV5tJ_Aqk8/edit?ts=5e44465c&pli=1
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
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Grade 6 Scope and Sequence

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Flexible groupings
Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Helping students get ready to debate
3-Predictable problems with adding evidence
4-Help students cite and analyze evidence
Bend II
7-Rereading closely and analytically with a researchers stance
9-Supporting students who struggle
10-Supporting writers who are ready to contextualize arguments within larger ideas and
writers who need support with lining up evidence
11-Small group work to support revision with form and purpose in mind
12-Creating urgency around  revising and editing
Bend III
14-Focusing a topic and conducting independent research
16-Analyzing logic in claims and counterclaims

English Language Learners:

● Unit 4: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans
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https://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/6u3.pdf
https://docs.google.com/document/d/1CCVzcuzrkvD1r8Z9X2-GkAqnEQdGRJ6zK5oCk2Z3jyM/edit
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
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● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● 2019-20 Teachers College Calendar
● The Art of Argument Unit by Lucy Calkins
● 2018-19 Teachers College Calendar, Sixth  Grade The Art of Argument Units
● Florham Park ELA PD Sharing Website
● The  Writing  Strategies Book by Jen Seravallo
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

Leveled Literacy Intervention Kits
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z (Teachers

College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Writing  Strategies Book - Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana Johansen and

Sonja Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl

Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Conferring Curriculum

Core Instructional Resources:

● Any appropriate grade 6 novel as a read-aloud model to set up the routines
● Listening to Wisdom from a Ten-Year-Old Son about His Head Injury” (Level

W)
● “Get Off That Couch and Play!” (Level U)
● “Seeds of Innovation: Bringing a Game Changing Helmet to Market” (Level X)
● Getting Cut from a Sports Team” (Level U)
● “Total Female Emergency Room Visits by Sport” (Level X)

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Hard As Nails In Ancient Greece by Turner, Tracey, and Jamie Lenman (Level S)
● Oh Rats! The Story of Rats and People by Albert Marrin (Level S)
● Just the Right Size by Nicola Davies (Level T)
● Life in the Rain Forests by Lucy Baker (Level T)
● Sister Series by Raina Telgemeier (Level T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading
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https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/1bqe3A7aYp2t0DOKa8bzSU-CegXgCxaz5/view
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/folderview?id=0B7eaT_i9qrmZVkx4QVpaUEh3Y1k&usp=sharing
http://www.heinemann.com/myOnlineResources/default.aspx
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://drive.google.com/drive/u/4/folders/1ciwv9nsnhtOAckRgVzMvE7GEWX7YfHI4
https://drive.google.com/drive/u/4/folders/1ciwv9nsnhtOAckRgVzMvE7GEWX7YfHI4
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
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Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify classroom
routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and foreign

language related activities to encourage building background knowledge and independent reading
about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect on what
they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e. power,
bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
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https://www.thehomeschoolmom.com/homeschooling-in-new-jersey/field-trips/
http://rickriordan.com/resource_type/teachers-guides/
https://www.scholastic.com/teachers/books-and-authors/#author-visit-kits
https://www.katemessner.com/authors-who-skype-with-classes-book-clubs-for-free/
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Bend II: Composing More Focused
and Nuanced Arguments
(Session 6 - Forming Coalition Groups)

(Session 7 - Bringing a Critical Perspective
to Your Research)

(Session 8 - Debating to Prepare to Draft)

● Today I want to teach you that even when a researcher is charged with the task of studying a particular topic, one of the �rst
jobs he or she needs to do is to clarify the focal question or subtopic.  (Page 65)

○ Writers do this by:
1. �nding subtopics within their broad topic by breaking it apart into its elements
2. narrowing their focus, and researching in more depth on the subtopic
3. creating a list of questions to help them decide which side of the issue to be on
4. developing their issue into a more nuanced claim and researching to support that claim

● Today I want to remind you that to develop a considered opinion, you need to read with a critical eye, not merely accepting
what texts say.  It helps to look not only for contradictions among sources, but also for the sources of those contradictions.
And it helps to note the roles an author plays, the evidence the author seems to value and to ignore, and anything else that
gives you pause.  (Page 75)

○ Writers do this by:
1. questioning the sources they read when they �nd contradicting information
2. questioning what the author of a text might stand to gain by presenting the information a certain way
3. verifying all sources, especially when contradicting information is found
4. checking their emotional response to information, particularly if it gives them pause or makes them feel

uncomfortable
5. checking sources cited in articles they read
6. rereading articles closely and analytically with a researcher’s stance
7. taking a critical stance towards all texts

● Today I want to remind you that when you are debating, you don’t want to be wishy-washy!  To be compelling, state a claim,
give reasons to back up that claim, give evidence to support each of your reasons, and analyze that evidence for your audience,
explaining how it supports your claim.  (Page 97)

○ Writers do this by:
1. practicing their arguments by debating with peers
2. stating their case to an opponent, explaining their position with reasons and evidence
3. listening carefully to their opponent’s case, taking notes as needed
4. rebutting each point from your opponent with reasons and evidence
5. identifying their opponents’ strongest point or evidence, and using that to strengthen their own point

● Today I want to teach you that writing an introduction to an argument is a bit like standing at the top of a ski mountain or a
skateboarding ramp.  In either situation, as you stand at the beginning, you visualize the moves you’ll need to make to get to
the end.  When you start, you set yourself up to make those later moves.  (Page 102)

○ Writers do this by:
1. writing fairly, providing the reader with a sense of the debates surrounding the issue
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Grade 6 Scope and Sequence

(Session 9 - Introducing and Writing
Your Argument)

(Session 10 - Self-Assessment with an Eye
Toward Counterargument)

(Session 11 - Studying Author’s Craft,
Including Rhetorical Devices)

2. emphasizing points that may be made by the opposition, hinting at their future rebuttal of the
opposition’s points

3. stating a claim right at the start, making sure that it is strong and precise
4. stopping and starting again if the introduction is not strong, before �nishing the draft
5. completing the draft according to the structure set up in the introduction
6. writing a powerful conclusion that not only sums up the writer’s point, but also leaves it clear to the reader

that the writer knows what he or she is talking about
● Today I want to teach you to use checklists to self-evaluate, and that involves trying to do one or two things really well.

Writers sometimes prioritize a skill or two, then work really hard on that skill.  And when you think about what merits that
sort of attention in argument writing, responding to an argument against or di�erent from yours (that’s counterargument)
can top your list.  (Page 111)

○ Writers do this by:
1. understanding that arguments without an attempt to counter the opposition rarely go anywhere because

it appears as though the writer is just not paying attention to the opposition
2. examining a mentor text to study how the counterargument is used
3. revising their own writing to re�ect some of the technique used in the mentor text to address the

opposition’s argument
4. revising their work further to add phrases that will help acknowledge and rebut the counterargument

● Today I want to teach you that all writers, argument writers included, have goals that they aim toward when they write.  They
use very speci�c strategies to accomplish these goals.  Looking at mentor texts can help us �gure out what those goals and
strategies are.  (Page 123)

○ Writers do this by:
1. understanding that argument writers have speci�c goals in mind when they write, such as: hooking the

reader, stating a claim, showing an understanding of the topic, refuting counter-arguments, and stirring
empathy, among others

2. understanding the di�erence between writing goals and the strategies that they use to achieve their goals
3. examining a mentor text to determine the writer’s goals and the strategies used to achieve them
4. examining their drafts honestly to determine if the goals they set for themselves have been met fully

● Today I want to teach you that writers make sure that the tone and style of their writing matches the context in which it will
be read.  When the situation and audience call for a more formal tone, writers usually adjust their writing so that it meets
those expectations, although they sometimes decide to deviate from expectations for a reason.  (Page 140)

○ Writers do this by:
1. understanding the importance of adopting a more formal tone and style when presenting something to a

more formal audience
2. observing and identifying the di�erences between informal and formal delivery of an argument
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(Session 12 - When Company Comes)

3. writing in full sentences, writing out words completely, and using proper nouns
4. basing their writing on more than just one opinion
5. Staying serious, only making jokes if they are absolutely essential, and limiting their use of exclamation

points
6. using academic language to name and describe, and using formal transitions

Reading Workshop Grade: 6
Unit 5: Social Issues Book Clubs

Unit Overview:
A recent Washington Post article titled “Does Reading Make You a Better Person?” concludes that the answer to the title question is “Yes!” Reading literature especially has
proven to increase people’s ability to empathize with others, and to be more socially aware.  A driving force in this unit is the power of reading to transform how we see others
and to show us new ways to be kind, to connect, and to stand up for what’s right.  Students will begin by studying characters’ relationships and con�icts, becoming more
aware of issues these characters may be facing.  Continuing into the mid part of the unit, students begin analyzing group-related issues by considering power, perspective, and
tone.  The books they choose will re�ect an issue they are beginning to care deeply about.  In the last part of the unit, students will deepen the connections they are making to
literature, appreciating how their own experiences are always a lens for their reading, while pushing themselves to try to make connections with the villain in the stories they
read, too.  The unit wraps up with students creating text sets to help future readers study an issue from multiple points of view.

New Jersey Student Learning Standards
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RL.6.1 - Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.6.2 - Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.
RL.6.3 - Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a resolution.
RL.6.4 - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of a speci�c word choice on meaning and tone.
RL.6.5 - Analyze how a particular sentence, chapter, scene, or stanza �ts into the overall structure of a text and contributes to the development of the theme, setting, or plot.
RL.6.6 - Explain how an author develops the point of view of the narrator or speaker in a text.
RL.6.7 - Compare and contrast the experience of reading a story, drama, or poem to listening to or viewing an audio, video, or live version of the text, including contrasting what they “see” and “hear” when reading
the text to what they perceive when they listen or watch.
RL.6.9 - Compare, contrast and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) texts in di�erent forms or genres (e.g., stories and poems; historical novels and fantasy
stories) in terms of their approaches to similar themes and topics.
RI.6.1 - Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RI.6.2 - Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.
RI.6.3 - Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examples or anecdotes).
RI.6.4 - Determine the meaning of words and phrases as they are used in a text, including �gurative, connotative, and technical meanings.
RI.6.5 - Analyze how a particular sentence, paragraph, chapter, or section �ts into the overall structure of a text and contributes to the development of the ideas.
RI.6.6 - Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text.
RI.6.7 - Integrate information presented in di�erent media or formats (e.g., visually, quantitatively) as well as in words to develop a coherent understanding of a topic or issue.
RI.6.8 - Trace and evaluate the argument and speci�c claims in a text, distinguishing claims that are supported by reasons and evidence from claims that are not.
RI.6.9 - Compare, contrast and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) one author's presentation of events with that of another (e.g., a memoir written by and a
biography on the same person).
W.6.9 - Draw evidence from literary or informational texts to support analysis, re�ection, and research.
W.6.9.A - Apply grade 6 Reading standards to literature (e.g., “Compare and contrast texts in di�erent forms or genres [e.g., stories and poems; historical novels and fantasy stories] in terms of their approaches to
similar themes and topics”).
W.6.9.B - Apply grade 6 Reading standards to literary non�ction (e.g., “Trace and evaluate the argument and speci�c claims in a text, distinguishing claims that are supported by reasons and evidence from claims that
are not”).
W.6.10 - Write routinely over extended time frames (time for research, re�ection, metacognition/self correction, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-speci�c
tasks, purposes, and audiences.
SL.6.1 - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.
SL.6.1.A - Come to discussions prepared, having read or studied required material; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under discussion.
SL.6.1.B - Follow rules for collegial discussions, set speci�c goals and deadlines, and de�ne individual roles as needed.
SL.6.1.C - Pose and respond to speci�c questions with elaboration and detail by making comments that contribute to the topic, text, or issue under discussion.
SL.6.1.D - Review the key ideas expressed and demonstrate understanding of multiple perspectives through re�ection and paraphrasing.
SL.6.2 - Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how it contributes to a topic, text, or issue under study.
SL.6.4 - Present claims and �ndings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate main ideas or themes; use appropriate speaking behaviors (e.g., eye contact, adequate
volume, and clear pronunciation).
SL.6.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.6.4 - Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 6 reading and content, choosing �exibly from a range of strategies.
L.6.4.A - Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
L.6.4.B - Use common, grade-appropriate Greek or Latin a�xes and roots as clues to the meaning of a word (e.g., audience, auditory, audible).
L.6.4.C - Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to �nd the pronunciation of a word or determine or clarify its precise meaning or its part of speech.
L.6.4.D - Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).
L.6.5 - Demonstrate understanding of �gurative language, word relationships, and nuances in word meanings.
L.6.5.A - Interpret �gures of speech (e.g., personi�cation) in context.
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L.6.5.B - Use the relationship between particular words (e.g., cause/e�ect, part/whole, item/category) to better understand each of the words.
L.6.5.C - Distinguish among the connotations (associations) of words with similar denotations (de�nitions) (e.g., stingy, scrimping, economical, unwasteful, thrifty).
L.6.6 - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.
NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9..2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. Characters in the stories we read can teach us a lot about how we can tackle problems in our

lives.
2. Characters in the stories we read can teach us how to move from being a bystander to being

an upstander.
3. By meeting characters in books who are like people in the world whom we may never have a

chance to meet, we can begin to better understand their stories and their experiences, and in
doing so, we can better understand some of the con�icts in the world.

1. What can we learn by studying characters and their relationships with other characters?
2. How can reading make you a more empathetic person?
3. How can studying groups of characters in texts help us understand power dynamics?
4. How can we help other readers navigate tough topics?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Project Read Assessments
● Writing about reading
● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Observations of partner work
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
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Benchmark Assessments:

● Teachers College Running Records
● Nonsense Words
● Teachers College Running Records
● Letter Sound ID
● High Frequency Word Assessment

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2 - Conducting Quick Check-Ins to Assess Student Work
3 - Sparking Transference
4 - Using Notebook Work to Nudge Readers into More Focused Interpretations
6 - Deepening the Relationships between Strategy and Bigger Thinking
Bend II
9 - Pushing Readers to Think More Deeply about Group Issues and Power Imbalances
10 - Coaching Students into Finding and Unpacking a Variety of Evidence to Support
Thematic Ideas
13 - O�ering a Variety of Reading Help
15 - Supporting Students to Find Personal Connections
Bend III
16 - Enhancing the Work of This Bend
17 - Writing Long about a Meaningful Word or Line

English Language Learners:

● Unit 3: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
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● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &
Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● Social Issues Book Clubs by Audra Kirshbaum Robb & Emily
Strang-Campbell

● 2019-20 Teachers College Calendar, Sixth Grade Social Issues Book Clubs
Unit

● Notebook Connections: Strategies for the Reader’s Notebook by Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer Serravallo
● 2019-20 Teachers College Calendar Florham Park ELA PD Sharing Website
● The Reading Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequence
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su

Pinnell
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z

(Teachers College)
● Benchmarks for Oral Fluency Rate - Words Per Minute (Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Reading Strategies Book - Jennifer Serravallo
● Florham Park ELA PD Sharing Website

Core Instructional Resources:

● Any appropriate grade 6 novel as a read-aloud model to set up the routines
● “My Side of the Story” by Adam Bagdasarian, from First French Kiss: And Other

Traumas (Level Y)
● A clip from Inside Out �lm
● A clip from Moana �lm
● Video clip “Together We Make Football: Sam Gordon”
● “Inside Out” by Francisco Jimenez, from The Circuit: Stories from the Life of a

Migrant Child (Level X)
● A Lalaloopsy commercial
● A Goldieblox commercial
● Animated short The Bystander
● “Shoulders” poem by Naomi Shihab Nye (Level Y)
● “In a line at the drugstore…” poem by Claudia Rankine (Level Y)
● selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● The Dragon Slayer’s Academy (Level R-T)
● The Secret of Droon (Level R)
● The Spiderwick Chronicles (Level T-U)
● Charlie Bone (Level T)
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● Conferring Menus ● Time Warp Trio (Level T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and

foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information

Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
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● Authors Who Skype ● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Studying
Characters’ Relationships
Session 1 (Read Aloud: Reading for Trouble
and Discerning Relationship Issues)

Session 2 (Weighing Characters’
Relationships for the Positive and
Negative--in Literature and in Life)

Session 3 (Noticing How Characters
Contribute to Relationship Issues through
Actions and Reactions)

● Today I want to teach you that readers who are reading as a way to learn how to deal with troubles they may face
with people they know shift their focus from individual characters to characters’ relationships, and they expect to
�nd issues there.  They study the issues to see what they can learn. (page 5)

○ Readers do this by:
1. stopping when they see trouble, and looking at the relationship between characters instead of just the

characters themselves
2. pushing themselves to think, “What is going on between these characters?  What are the issues in this

relationship?”
3. resisting the temptation to be too rigidly judgemental because they do not yet know all sides of the story
4. understanding that their initial thoughts about the relationship will probably change
5. noticing new characters and the relationships they are part of, remembering to see both sides of the

relationships
● Today I want to teach you that reading �ction can help a person to become better at relationships in our own

lives.  As we compare relationships in �ction, thinking about what’s positive and negative, we become skilled at
thinking about what makes for healthy relationships. (page 14)

○ Readers do this by:
1. analyzing a familiar scene and deciding if a relationship is positive or negative
2. looking to �nd less obvious details that may show a more positive side of the relationship
3. thinking about what they have learned from characters about what to do and not do if they want to work

toward more positive relationships
● Today I want to teach you that readers pay caref ul attention to how each character contributes to relationship

issues, even if  the characters themselves don’t see that they are partly to blame.  Readers study characters’ actions
and reactions, asking, “How does each character contribute to the trouble?” (page 22)

○ Readers do this by:
1. studying a part of their stories where there is relationship trouble, looking for places where each character

might be contributing to the trouble
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Session 4 (Club Work That Fuels Reading
Plans and Deeper Thoughtful Talk)

Session 5 (Read Aloud: Analyzing How and
Why Power Affects Relationships)

Session 6 (Studying When Character Traits
Collide)

2. looking at how characters act and how they respond to one another
3. studying what characters say and what they leave unsaid
4. noticing speci�c words the author uses to show the characters’ reactions
5. considering possible reasons why a character might be acting/reacting in certain ways, and asking, “What

does this tell me about the relationship between these two characters?”
● Today, let’s use our minilesson time for an inquiry.  We’re going to study a transcript of  an actual middle school

book club discussion.  We won’t try to see everything.  Some moves you have already been working on, and I’ve
been coaching into--like challenging yourselves to read a lot, and opening your books to read aloud citations
during your club talks.  Today, let’s study this club to ask this question: “What moves do book club members
make so that they grow ideas together?” (page 28)

○ Readers do this by:
1. studying actual language an e�ective group uses to push each others’ thinking about the characters in their

book
2. asking, “What moves do book club members make so that they grow ideas together?”
3. trying out di�erent ways to say what they are thinking

● Today I want to teach you how looking at the power dynamics between characters can help you see how power
a�ect their relationships.  Readers do this by asking “Who has more power in this relationship?  Who has less?
How does the power di�erential cause trouble in the relationship?” as they read. (page 37)

○ Readers do this by:
1. understanding that really knowing about characters depends on knowing who has the power, who

doesn’t, and how that may shift in a story
2. thinking more deeply about how power a�ects a relationship
3. paying attention to why these power issues feel important
4. considering how power issues play out for other characters in the story
5. thinking about how power dynamics can be windows into larger social issues and life lessons

● Today I want to teach you that two characters might clash because of  something entrenched and long-lasting
about their traits.  We can analyze the reasons for these traits colliding to come to deeper thinking about the
characters and their relationship (page 48)

○ Readers do this by:
1. studying characters who always seem at odds with each other
2. thinking not just about a character’s traits in isolation, but about how the traits of two characters might

play o� of each other in a relationship
3. holding on to theories loosely, and reading on to see if they get new information that proves or disproves

their theories
4. looking at what’s really going on in the relationships where there is struggling

Revised August 2021
Board Adopted on August 22, 2018



Florham Park English Language Arts Curriculum

Grade 6 Scope and Sequence

Session 7 (Reflecting on Relationships with
Books to Decide on a Future Course of Study)

● Readers, thus far in our unit, you’ve worked to become smarter at studying relationships between characters to
identify issues lurking inside your books.  Today I want to teach you that your study of  an issue that intrigues you
does not need to end when a book ends.  Readers can carry forward their study of  an issue into f uture reading.
(page 57)

○ Readers do this by:
1. naming the issues from their �rst book that resonate with them
2. searching for a text that would allow them to continue to explore those issues
3. choosing a text that has similar issues that resonate, and beginning to read immediately so that they can

continue their exploration of an important issue
Bend II: Analyzing
Group-Related Issues:
Considering Power,
Perspective, and Tone
Session 8 (Read Aloud: Thinking about
Groups as Sources of Issues)

Session 9 (When People within a Group
Struggle, It’s Often Because of Power
Imbalances)

Session 10 (Using Common Literary Themes
to Think More Deeply about Group Issues in
a Text)

● Today I want to teach you that it’s important to notice when characters’ issues are not personal, but group-related,
and to consider ways group-related issues a�ect characters and stories. (page 65)

○ Readers do this by:
1. recognizing that some issues characters face are not because of who they are, but because of the group they

belong to, and that the character cannot control membership in this group
2. noticing issues that a character is facing, and naming some groups to which the character belongs
3. considering whether an issue is personal or group-related
4. determining that an issue is group-related by seeing if it is something that the character cannot solve by

himself or herself
5. understanding that some of the issues are the result of tensions between groups, not individuals

● Today I want to teach you that when thinking about the issues that a group of  people encounters, ithelps to ask,
“How might this issue be connected to a power imbalance in between this group and another group?” and to
think, “What are the e�ects of  this power imbalance?” (page 78)

○ Readers do this by:
1. noticing a power imbalance
2. pausing to think about all the e�ects of the power imbalance
3. thinking about how a power imbalance a�ects groups not just in one scene, but potentially long after that

scene is over
4. paying attention not just to physical e�ects of a power imbalance, but to the emotional e�ects as well
5. grounding their thinking in speci�c scenes

● Today I want to teach you that when we consider simple but common themes from literature and song, we can
come to new insights about the issues groups are facing in stories and in life.  We can consider what parts of  the
story support a simple theme and what parts talk back to it. (page 87)

○ Readers do this by:
1. using common themes to think di�erently about the characters and the issues in their books, thinking,

“How does the story support this theme?”
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Session 11 (The Intersection of Group
Identities with Individual Traits)

Session 12 (Read-Aloud: Weighing Positive
and Negative Messages in Stories))

Session 13 (Investigating When Texts Are
Reinforcing and Challenging Assumptions
about Groups)

Session 14 (Considering Roles People Can
Play When Issues Arise--and Resolving to Be
Upstanders)

2. pushing themselves to try several common themes out with their stories, looking for evidence that
supports or goes against the theme

● Today I want to teach you that when considering issues that a�ect groups, readers can’t forget that individuals are
unique, complicated people.  When thinking about a character, readers consider the challenges that characters face
because of  the groups they are in, and they also think about the unique ways that characters respond to those
challenges.  Readers aim to merge ideas about group issues and individuals’ responses to push toward life lessons.
(page 95)

○ Readers do this by:
1. thinking about the challenges or issues a character experiences in a group that makes them like the group
2. looking for traits that emphasize the character’s individuality within the group
3. �nding many kinds of details: actions, dialogue, and inner thinking
4. studying individuals’ responses to group-related issues and asking, “What can I learn from this?”

● Today I want to teach you that when you’re nearing the end of  a story, it can be interesting to take stock of  the
negative and the positive.  You can start to think, “Is this story more negative or more positive in the way it
presents issues about the group?”  One way to do this is to actually track the parts where the story is focusing on
what’s hard for a group, and the parts where individuals or groups �nd hope. (page 104)

○ Readers do this by:
1. looking at the tone of the story to determine if it is more negative or more positive overall
2. determining if the story focuses more on struggle and hardship, or more on coping and hope by tracking

details
3. paying attention to objects, images, dialogue, and action
4. understanding that some details have both positive and negative implications
5. slowing down at key points in the story to see what is at the heart of the issue

● Today I want to teach you that one way to analyze a text is to ask, “When is this text reinforcing common
assumptions about a group, and when is it challenging them?” (page 117)

○ Readers do this by:
1. examining text closely to notice that there are elements of common assumptions everywhere, even when a

text appears to be challenging them
2. understanding that most characters, like people, match some assumptions, but rarely all, and many who

appear to match assumptions also challenge them
3. recognizing some assumptions that they may be making about particular groups
4. �nding areas where the text may be reinforcing common assumptions about a group, and where it is

challenging those assumptions
● Today I want to help you re�ect on all that you have discovered, and all that you continue to question, about the

social issues you are studying through literature.  The concept of  being an upstander, as opposed to being a
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bystander, a victim, or a perpetrator, is a good place to begin your re�ection on how you can make a di�erence for
someone else. (page 127)

○ Readers do this by:
1. focusing on issues that especially pertain to social groups
2. re�ecting on these issues by asking, “Why don’t people do more to stop power imbalance or intolerant

acts?” and “How can people help to make these issues less painful, less persistent for groups and
individuals?”

3. examining text through a lens of discovering why the bystander doesn’t act, or how the bystander might
have made a di�erence

4. pondering the big question “What gets in the way of social justice, and how can people help?”
5. identifying what a reader could learn from studying the upstanders in the books they read
6. reading non�ction texts about an issue they are studying, so they can learn more about being an upstander

Bend III: Bringing Your
Life and Others’ Lives to
Your Reading
Session 15 (Bringing Yourself, with All Your
Complications, to Your Reading)

Session 16 (Learning from Our Texts and
from One Another)

Session 17 (Identifying with Less Likeable
and Less Admirable Characters)

● Today I want to teach you that your reading experiences are shaped by more than the words you read.  It’s the
words themselves, plus what you bring to them that helps you create meaning from a text.  The groups with
which you identify, your character traits, and your personal histories all shape your reading. (page 133)

○ Readers do this by:
1. drawing on their life experiences to more deeply understand a text
2. studying the parts of a text that resonate most for them, or that connect somehow with their lives
3. identifying what it is about the groups they’re in, their character traits, or their personal history that helps

them to understand parts of a story more deeply
4. using phrases like, “As someone who...I think it would be hard/easy to…” in their connections to texts

● Today I want to teach you that when readers talk about texts, we not only learn more about the text, we also learn
more about each other.  As we ask, “What does this mean for you?” and press to understand another’s perspective,
those inkspots on the page take on meaning not only from our lives but also from the lives of  those with whom we
read. (page 139)

○ Readers do this by:
1. understanding that is a community of readers that brings meaning to a text, not just the individual
2. deepening book club conversations by really listening to one another’s connections to the characters’

experiences in the text
3. using phrases like, “This matters to me because in my life…” and “I think this is important to me

personally because..” when discussing the text with their peers
4. re�ecting on how reading alongside others can bring new ways to view a text

● Today I want to teach you that as a reader, there’s a lot you miss if  you identify with only the likeable and
admirable characters, the heroes.  You also need to be able to see yourself  in the villain.  Otherwise you mute some
of  the story’s power to change you. (page 147)
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Session 18 (Curating Text Sets and Making
Plans to Continue Reading Together)

○ Readers do this by:
1. studying what authors have revealed about needing to see themselves in the villain, or the villain will be

just a stereotype; then celebrating the work put into creating a villain by looking for his or her humanity
2. studying less admirable characters, and thinking, “Am I sometimes like this?”
3. resolving to make changes in their life based on the deep reading they have done
4. understanding that the text is more powerful if they push to see themselves in the villain

● Today I want to teach you that readers take time to re�ect on what they’ve learned together, and then they plan
for how to invite other readers into their study groups.  In doing so, book clubs support f uture readers of  their
books, and also contribute to prompting more students into being upstanders. (page 156)

○ Readers do this by:
1. leaving Post-Its behind in the books that they’ve read that will push new readers to do some of the tough

thinking work they’ve already done--without giving away major plot events, of course
2. collecting non�ction resources, such as articles, photographs, or graphs, that will help new readers better

understand the issues being faced by characters in di�erent social groups
3. sharing personal narratives or memoirs written by group members who made personal connections to

some of the issues in their books
Skills (Students will be able to…)
● Examine both positive and negative depictions of members of social groups
● Identify stereotypes and assumptions about characters in di�erent social groups
● Empathize with members of social groups whose experiences di�er from their own
● Learn from characters’ experiences to become upstanders

Writing Workshop Grade:  6
Unit 6:  The Literary Essay (From Character to Compare/Contrast)

Unit Overview:
This unit will lead students to develop a foundation for writers to make and support claims in their essays, as well as improving upon their reading skills.  They will learn how
to read a text to �nd the details the writer included that help illuminate great things about a character, then they will read even more closely to examine the characters’
motivations and desires.  Ultimately, students will learn how to make and articulate a claim, using evidence they have found in a text, explaining how their evidence supports
their claim.
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Grade 6 Scope and Sequence

New Jersey Student Learning Standards
W.6.1 - Write arguments to support claims with clear reasons and relevant evidence
W.6.1.a - Introduce claims and organize the reasons and evidence clearly.
W.6.1.b - Support claims with clear reasons and relevant evidence, using credible sources and demonstrating an understanding of the topic or text.
W.6.1.c - Use words, phrases, and clauses to clarify the relationships among claims and reasons.
W.6.1.d - Establish and maintain a formal/academic style, approach, and form.
W.6.1.e - Provide a concluding statement or section that follows from the argument presented.
W.6.2 - Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
W.6.3.b - Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters.
W.6.4. Produce clear and coherent writing in which the development, organization, voice, and style are appropriate to task, purpose, and audience.
W.6.5 - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
W.6.6 - Use technology, including the internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate su�cient command of keyboarding skills to type a minimum of three
pages in a single setting.
W.6.9.a - Apply grade 6 Reading standards to literature (e.g., "Compare and contrast texts in di�erent forms or genres [e.g., stories and poems; historical novels and fantasy stories] in terms of their approaches to
similar themes and topics").
W.6.10. Write routinely over extended time frames (time for research, re�ection, metacognition/self correction, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-speci�c
tasks, purposes, and audiences.
W.7.1.a - Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically.
RI.6.1 - Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.6.1. Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.6.2 - Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.
RL.6.3 - Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward resolution.
RL.6.4 - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of a speci�c word choice on meaning and tone.
RL.6.5 - Analyze how a particular sentence, chapter, scene, or stanza �ts into the overall structure of a text and contributes to the development of the theme, setting, or plot.
RL.6.10 - By the end of the year, read and comprehend literature, including stories, dramas, and poems at grade level text-complexity, sca�olding as needed.
SL.6.1 - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.
SL.6.2 - Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how it contributes to a topic, text, or issue under study.
SL.6.3 - Deconstruct a speaker’s argument and speci�c claims, distinguishing claims that are supported by reasons and evidence from claims that are not.
SL.6.4. Present claims and �ndings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate main ideas or themes; use appropriate speaking behaviors (e.g., eye contact, adequate
volume, and clear pronunciation).
SL.6.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.6.1 - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.6.2 - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.6.3 - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.6.5 - Demonstrate understanding of �gurative language, word relationships, and nuances in word meanings.
L.6.6 - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
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Grade 6 Scope and Sequence

Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. To understand the genre of literary essays.
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand the author's craft and replicate strategies.
5. To determine importance and angle stories to convey the theme.
6. To experiment with di�erent leads and endings to engage our audience.
7. To analyze themes and compare and contrast them.
8. To identify run -on sentences and fragments.
9. To create claims and support them with citations, summaries, and storytelling.

1. What is a literary essay?
2. How do we write strong literary essays?
3. How do we elevate the complexity of literary essays with themes, comparisons, leads, and

closings?
4. How do we write compare and contrast essays?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Writing about reading
● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings
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https://drive.google.com/drive/u/0/folders/1PBfLcrRL1Q0U0FKc6VCCSxUBdz6vk5mm?ogsrc=32
https://readingandwritingproject.org/resources/assessments/running-records
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https://docs.google.com/document/d/1CojyW8KphR7mZgS-wgTxmO1y6z0uhZJwEpV5tJ_Aqk8/edit?ts=5e44465c&pli=1
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
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Grade 6 Scope and Sequence

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Generating Meaningful Ideas, Right from the start
4-Strengthening Claims and Supporting them with Compelling Evidence
6-Small groups to SUpport Students as they draft
7-Troubleshooting Common Problems with Analysis of Evidence
Bend II
8-The power of Compliments
10-Addressing Struggles
11-Finding and Selecting Powerful Quotes
Bend III
13-Deepening Students initial observations
14-Taking the bumps in the road in stride
15-Thinking about how to write an essay, not just what

English Language Learners:

● Unit 4: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
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https://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/6u4.pdf
https://docs.google.com/document/d/1CCVzcuzrkvD1r8Z9X2-GkAqnEQdGRJ6zK5oCk2Z3jyM/edit
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
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Grade 6 Scope and Sequence

● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &
Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● 2019-20 Teachers College Calendar
● The Literary Essay Text by Lucy Calkins
● 2019-20 Teachers College Calendar, Sixth Grade The Literary Essay Unit
● Florham Park ELA PD Sharing Website
● The  Writing  Strategies Book by Jen Seravallo
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z

(Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Writing  Strategies Book - Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana

Johansen and Sonja Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl

Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Conferring Curriculum

Core Instructional Resources:

● Any appropriate grade 6 novel as a read-aloud model to set up the routines
● “The Three Little Pigs” (Level R)
● “Raymond’s Run” by Toni Cade Bambara (Level V)
● “The Lady of the Tiger?” by Frank Stockton (Level W)
● “The Most Dangerous Game” by Richard Connell (Level Y)
● “The Scholarship Jacket” by Marta Salinas (Level V)

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Hatchet by Gary Paulsen (Level R)
● Frindle by Andrew Clements (Level R)
● Crash by Jerry Spinelli (Level S)
● The One and Only Ivan by Katherine Applegate (Level S)
● The Chronicle of Narnia Series by C.S. Lewis (Level T)
● The Tiger Rising by Kate DiCamillo (Level T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS
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https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/1bqe3A7aYp2t0DOKa8bzSU-CegXgCxaz5/view
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/folderview?id=0B7eaT_i9qrmZVkx4QVpaUEh3Y1k&usp=sharing
http://www.heinemann.com/myOnlineResources/default.aspx
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://drive.google.com/drive/folders/1CVWZBFA3PtW349OkIKzMgFOKsBi2eVyx?usp=sharing
https://drive.google.com/drive/folders/1CVWZBFA3PtW349OkIKzMgFOKsBi2eVyx?usp=sharing
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
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● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and

foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information

Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
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https://www.thehomeschoolmom.com/homeschooling-in-new-jersey/field-trips/
http://rickriordan.com/resource_type/teachers-guides/
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Bend I: Writing Strong
Literary Essays
(Session 1 - Essay Boot Camp)

(Session 2 - Growing Big Ideas from Details
about Characters)

(Session 3 - Writing to Discover What a
Character Really Wants)

(Session 4 - Crafting Claims)

● Today I want to teach you that when writing an essay, it can help to start with a clear sense of  the structure in
which you’ll be writing, and then you almost pour your content into that structure, changing the structure
around if  the content requires you to do so. (Page 5)

○ Writers do this by:
1. working with a familiar story to review the story elements
2. making a claim about a familiar character in the story and listing evidence from the story that will support

the claim
3. creating a box-and-bullets chart to organize their evidence
4. reviewing the structure of an essay before writing

● Today I want to teach you that to get big ideas about texts--and eventually grow those ideas into a literary essay--it
pays to notice important details the author has included about the character, and then to re�ect on the author’s
purpose for including a detail, and to jot down those thoughts. (Page 15)

○ Writers do this by:
1. noticing details in a text that reveal something important to the reader
2. examining the text closely and asking why the author may have included certain details
3. rereading sections of text to �nd details that might reveal aspects of character
4. sharing observations to help one another extend their thinking
5. making connections between ideas in the story, and writing the ideas in such a way that the connection is

visual
● Today I want to teach you that when literary essayists are writing about characters, one way they make their ideas

more powerf ul, more intriguing, is by looking beyond the obvious details about the characters to think about
what motivates them--to �gure out what the character really wants from other people and from life. (Page 26)

○ Writers do this by:
1. thinking about the character’s motivations for thinking, saying, or doing something in a story
2. digging deeper to �nd inner motivation that might explain what a character seems to want
3. sharing their thinking and challenging one another to dig more deeply into the story
4. tracing their idea through the story to see what details lend themselves to the inner motivation of the

character
5. understanding which elements of a story are worth studying more deeply
6. using thought prompts to help them write long about their ideas

● Today I want to teach you that when literary essayists write about a character, they work hard to come up with an
idea, a claim, that captures the whole of  that person so the claim (or thesis statement) is big enough to think and
write about for a while and can maybe even become the central idea of  the entire essay. (Page 36)

○ Writers do this by:
1. connecting all of their thinking into an idea that is big enough to become the central idea of an essay

Revised August 2021
Board Adopted on August 22, 2018



Florham Park English Language Arts Curriculum

Grade 6 Scope and Sequence

(Session 5 - Conveying Evidence)

(Session 6 - Studying a Mentor Text to
Construct Literary Essays)

(Session 7 - Revising Essays to Be Sure You
Analyze as Well as Cite Text Evidence)

2. generating ideas that encompass the whole character and the whole text
3. testing their claims by sharing them with other students, receiving feedback on how to extend the claims

to encompass the entire story or character
4. tweaking the wording and thinking of their claim until it better encompasses the whole character or story
5. rereading the text with their claim in mind, checking to be sure the evidence is there to support the claim
6. supporting their claim with compelling evidence, taken from all parts of the story

● Today I want to teach you that when writing a literary essay, after developing a text-based claim, essayists reread
the text through the lens of  the claim, searching for the most compelling evidence that can support it.  Essayists
quote some parts of  the text, story-tell other parts, and summarize yet other parts, but one way or the other, they
collect evidence. (Page 47)

○ Writers do this by:
1. using a template to test out the claim, which leads them to the type of evidence they will need to collect
2. skimming the text to �nd usable details to support the claim about a character
3. annotating the text with possible connections to the claim
4. adding the most compelling evidence to the draft of the essay by quoting some parts of the text,

story-telling other parts of the text, and/or summarizing other parts of the story
5. reconsidering the initial claim in light of the evidence found in the text

● Today I want to teach you how to conduct an inquiry to research this question: What makes for a good literary
essay?  And what, exactly, does a writer do to go from making a claim and collecting evidence to actually
constructing an essay? (Page 55)

○ Writers do this by:
1. studying mentor texts, thinking about what makes them good
2. annotating mentor texts with speci�c observations of how the writers e�ectively supported their claim
3. sharing observations with peers to label as many techniques as they can �nd
4. revising their essays to include some of the strategies they may have neglected to include in their original

draft
5. using a checklist to identify what they are doing successfully and what they need to improve on

● Today I want to teach you that when an essayist makes a claim and includes evidence to support that claim, that
alone doesn’t convince readers that the claim is justi�ed.  Essayists often revise their essays to make sure they
explain why (and how) the evidence connects with, or supports, the claim. (Page 67)

○ Writers do this by:
1. understanding that being able to express themselves clearly lends power to their essays
2. working with a partner and using thought prompts to analyze how a scene supports their rationale for a

claim
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3. considering the counterargument of their claim as a way to strengthen the evidence to support their own
claim

4. using a checklist to provide meaningful, speci�c feedback for peers

Bend II: Elevating the
Complexity of  Literary
Essays
(Session 8 - Looking for Themes in the
Trouble of a Text)

(Session 9 - Drafting Using All that You
Know)

(Session 10 - First Impressions and Closing
Remarks)

● Today I want to teach you that often the life lessons that a character learns are the life lessons that the author
hopes that readers will learn.  To �gure out what those life lessons might be, it helps to look more closely at the
troubles a character faces, and how they get in the way of  what a character wants, asking, “What lessons does the
character learn from all this?” (Page 78)

○ Writers do this by:
1. understanding that stories have universal ideas--ideas that anyone can relate to--that are connected to the

problems experienced by the characters in stories
2. identifying the problems faced by a character and what the author might have wanted to character to learn

as a result of having experienced those problems
3. understanding that the writer also wanted the reader to learn something about life by reading about the

problems faced by the characters in the story and how those problems may have been resolved
4. trying several possible themes found in a story by connecting characters’ motivation, problems, and

lessons learned
5. planning a theme-based essay, based on the kinds of lessons the characters may have learned

● Today I want to teach you that when essayists sit down to draft, they draw on everything they know about
writing essays, and they often draft quickly, piecing together all the necessary parts--their ideas and their
evidence--into a logical structure. (Page 90)

○ Writers do this by:
1. reviewing all of the resources available prior to writing, such as  the Argument Writing Checklist and notes

collected on possible themes
2. drafting quickly, with the goal being to �nish a rough draft of a theme-based essay
3. meeting with a partner to review a mentor text, annotating to identify necessary parts
4. re�ecting on their completed draft and planning revisions, based on the notes made on the mentor text

● Today I want to teach you that when literary essayists write introductions, they often lead with a universal
statement about life and then transition to the text-based claim itself, by narrowing their focus to the particular
story they are writing about. (Page 95)

○ Writers do this by:
1. examining powerful introductions in  mentor texts, highlighting steps taken by the writer to create the

introduction
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(Session 11 - Quoting Texts)

(Session 12 - Editing Inquiry Centers)

2. �nding a universal experience that readers can connect with, that also relates to the claim
3. generating a list of possible leads for their essay
4. revising their claim to use more academic language
5. writing a conclusion that links back to, and strengthens, their introduction

● Today I want to teach you that essayists know that the words of  a text matter, and they make caref ul decisions,
choosing powerf ul quotes or parts of  quotes, to support their thinking. (Page 105)

○ Writers do this by:
1. choosing an idea from their essay that they would like to support with a quote from the text
2. returning to the text to �nd quotes that will su�ciently support the idea in their essay
3. deciding whether to select the whole quote or a smaller part of the quote, based on what best supports the

claim
4. naming the idea that the quote supports and setting context from the story to demonstrate how the quote

�ts the claim
5. re�ecting on their drafts, and adding quotes or explanations where there may be gaps in their thinking

● Today you are going to focus on doing some editing work in your essays.  But we’re taking a di�erent approach
from what we’ve done before, your essay in one hand, pen and editing checklist in the other.  Just like you learned
how to structure and craft your essays by studying the writing of  other essayists, you can learn about editing and
conventions by studying mentor essays, too. (Page 115)

○ Writers do this by:
1. examining mentor texts to discover how to correctly punctuate quotations and other conventions that

they may be struggling with
2. using past tense verbs when retelling the events of a story

Bend III: Writing
Compare and Contrast
Essays
(Session 13 - Building the Muscles to
Compare and Contrast)

(Session 14 - Comparing and Contrasting
Themes across Texts)

● Today I want to teach you that writers can compare and contrast by putting two subjects side by side and asking,
“How are they similar?  How are they di�erent?”  Then, they write in an organized way. (Page 121)

○ Writers do this by:
1. noticing similarities and di�erences between two subjects
2. organizing their observations in a structured manner
3. practicing observational skills by comparing and contrasting several di�erent subjects
4. deepening their initial observations by digging beneath the surface observations
5. generating strategies for comparing and contrasting well

● Today I want to teach you that essayists bring all of  their skills to compare-and-contrast essays--by comparing
what is similar and contrasting what is di�erent about the themes in di�erent texts. (Page 130)

○ Writers do this by:
1. choosing one text and thinking about its theme
2. considering other texts that address the same theme and selecting one
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(Session 15 - Applying What You Have
Learned in the Past to Today’s Revision
Work)

(Session 16 - Identifying Run-Ons and
Sentence Fragments)

(Session 17 - Celebrating Literary Essays)

3. thinking about how the themes are addressed in a similar way, and then in a di�erent manner
4. moving back and forth between universal themes and speci�c examples from each text
5. searching for the most compelling evidence that can support your claim
6. writing an introduction and a conclusion that spotlights their claim
7. using transition words to connect their ideas

● Today I want to teach you that essayists ask, “What do I already know--and what resources can I use--that will
help me do this revision work well?”  Then they hold themselves accountable for drawing on all they’ve learned
before as they revise their drafts. (Page 140)

○ Writers do this by:
1. observing how their peers used their resources to plan for thoughtful revision work
2. reviewing checklists and charts to map out a plan for revising their essays
3. studying how to organize their observations, not simply what their observations are
4. working with a partner to suggest ways that their partner might make revisions to their essay

● Today I want to teach you that essayists understand there is nothing worse than a sentence that goes on too long
or stops short.  It’s like a song with an irregular beat.  It is the job of  the editor to �x that.  One thing you can do
is look for words that are used instead of  periods. (Page 147)

○ Writers do this by:
1. reading their essay aloud, looking for multiple uses of ‘and,’ ‘and then,’ ‘so,’ ‘when,’ and ‘because’ in their

sentences
2. examining the sentences containing those words closely, making certain that the rhythm of each sentence

contains complete thoughts, and that there aren’t too many thoughts contained in a sentence
● Celebration and sharing of  completed literary essays (Page 150)

○ Writers do this by:
1. publishing their essays on a class wiki or blog
2. translating their essays into another genre: a video, for example
3. holding book panels to discuss their claims with others who have read similar texts

Skills (Students will be able to…)  including Grammar
● Read literature closely, examining characters and themes carefully
● Generate ideas for a literary argument
● Edit and revise their essay, using a checklist
● Revise sentences to avoid fragments and run-ons

Reading Workshop Grade:  6
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Unit 7:  Fantasy Book Clubs

Unit Overview:
This unit has an emphasis on developing students’ knowledge of literary traditions, and encouraging students to read with more maturity and independence. The unit
re�ects an acute awareness that we need to ensure students are ready to make their own way through longer and more complicated books, to �nd and form their own study
groups around reading, and to work through hard parts with a toolkit of strategies and a sense of resiliency.  Students will read several novels, both so they become deeply
immersed in this literary genre, and also so they can develop the kind of higher level thinking skills needed to study how authors develop characters and themes over time.

New Jersey Student Learning Standards
RL.6.1. Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.6.2. Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.
RL.6.3. Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a resolution.
RL.6.4. Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of a speci�c word choice on meaning and tone.
RL.6.5. Analyze how a particular sentence, chapter, scene, or stanza �ts into the overall structure of a text and contributes to the development of the theme, setting, or plot.
RL.6.6. Explain how an author develops the point of view of the narrator or speaker in a text.
RL.6.10. By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, sca�olding as needed.
W.6.1. Write arguments to support claims with clear reasons and relevant evidence.
W.6.4. Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience.
W.6.9. Draw evidence from literary or informational texts to support analysis, re�ection, and research.

A. Apply grade 6 Reading standards to literature (e.g., “Compare and contrast texts in di�erent forms or genres [e.g., stories and poems; historical novels and fantasy stories] in terms of their approaches to
similar themes and topics”).

SL.6.1. Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.

A. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under
discussion.
B. Follow rules for collegial discussions, set speci�c goals and deadlines, and de�ne individual roles as needed.
C. Pose and respond to speci�c questions with elaboration and detail by making comments that contribute to the topic, text, or issue under discussion.
D. Review the key ideas expressed and demonstrate understanding of multiple perspectives through re�ection and paraphrasing.

SL.6.4. Present claims and �ndings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate main ideas or themes; use appropriate speaking behaviors (e.g., eye contact, adequate
volume, and clear pronunciation).
SL.6.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.6.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.6.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.6.4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 6 reading and content, choosing �exibly from a range of strategies.

A. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
L.6.5. Demonstrate understanding of �gurative language, word relationships, and nuances in word meanings.

A. Interpret �gures of speech (e.g., personi�cation) in context.
B. Use the relationship between particular words (e.g., cause/e�ect, part/whole, item/category) to better understand each of the words.

L.6.6. Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.
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NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings/Goals Essential Questions
1. Good readers develop ways that they can keep track of complex characters and plot lines.
2. Good readers begin a novel by thinking carefully about every word.
3. Good readers begin to recognize common themes in fantasy books, and they create and test

theories about those themes as they read.

1. How can I tackle the demanding and complex genre of fantasy reading?
2. What will my strategies and goals be to help me make sense of multiple plot lines, layered

characters, complex themes?
3. How can I learn to read closely at the start of a novel, paying careful attention to the role of the

setting, to multiple plotlines, and to new information as it arises?
4. How can I use all I have learned about how authors develop themes to study the way authors

approach common themes in fantasy?
5. How can I deepen my thoughts about fantasy stories by thinking about the choices the authors

have made—especially thinking about symbolism, allusion and craft?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Project Read Assessments
● Writing about reading
● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Observations of partner work
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Revised August 2021
Board Adopted on August 22, 2018

https://drive.google.com/drive/u/0/folders/1PBfLcrRL1Q0U0FKc6VCCSxUBdz6vk5mm?ogsrc=32
https://docs.google.com/document/d/1CojyW8KphR7mZgS-wgTxmO1y6z0uhZJwEpV5tJ_Aqk8/edit?ts=5e44465c&pli=1
https://docs.google.com/document/d/1CojyW8KphR7mZgS-wgTxmO1y6z0uhZJwEpV5tJ_Aqk8/edit?ts=5e44465c&pli=1
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing


Florham Park English Language Arts Curriculum

Grade 6 Scope and Sequence

● Nonsense Words
● Teachers College Running Records
● Letter Sound ID
● High Frequency Word Assessment

Alternative Assessments:

F & P Running Records
Scholastic Running Records
BeBop Books for running records
G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:
Mathematics/Science Language Arts/Social Studies
Reasoning
Yopp-Singer test of Phoneme Segmentation
Sentence-Writing Grade Placement Test
Linguistics Phonemic Awareness Screener
Linguistics Decoding Pre/Post Test
Dyslexia Screener
PRIM checklist
LLI; Test Preparation Lesson Framework F&P levels

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I

2 - Conducting Quick Check-Ins to Assess Student Work
4 - Using Notebook Work to Nudge Readers into More Focused Interpretations
6 - Deepening the Relationships between Strategy and Bigger Thinking
Bend II
9 - Pushing Readers to Think More Deeply about Group Issues and Power Imbalances
10 - Coaching Students into Finding and Unpacking a Variety of Evidence to Support
Thematic Ideas
11 - Coaching Small Groups to Find Symbols
13 - O�ering a Variety of Reading Help
Bend III
16 - Enhancing the Work of This Bend
17 - Writing Long about a Meaningful Word or Line

English Language Learners:

● Unit 4: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans
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● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● Fantasy Book Clubs by Lucy Calkins
● 2019-20 Teachers College Calendar,Sixth  Grade Fantasy Books Clubs  Unit
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer Serravallo
● 2019-20 Teachers College Calendar Florham Park ELA PD Sharing Website
● The Reading Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequence
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su

Pinnell
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z

(Teachers College)
● Benchmarks for Oral Fluency Rate - Words Per Minute (Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Reading Strategies Book - Jennifer Serravallo
● Florham Park ELA PD Sharing Website
● Conferring Menus

Core Instructional Resources:

● Any appropriate grade 6 novel as a read-aloud model to set up the routines
● The Girl Who Drank the Moon by Kelly Barnhill (Level W)
● Gregor the Overlander by Suzanne Collins (Level W)
● The Graveyard Book by Neil Gaiman (Level Y)
● “Chivalry” by Neil Gaiman (Level Y)
● The Harry Potter Series by J.K. Rowling (Level V-Z)
● The Hunger Game Series by Suzanne Collins (Level Z)
● THe Percy Jackson Series by Rick Riordin (Level V-X)
● selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● The Secrets of Droon Series by Tony Abbott (Level M-O)
● The Edge Chronicles by Stweart and Riddell (Level R-U)
● City of Ember Series by Jeanne DuPrau (Level R-U)
● Among the Hidden by Margaret Peterson (Level U-V)
● Series of Unfortunate Events by Lemony Snicket (Level U-V)
● Warriors by Eric Hunter (Level R-S)
● Deltora Quest by Emily Rodda (Level R-T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading
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Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and

foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information

Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)
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Bend/Goals Teaching Points
Bend I: Reading Closely at the Start of
a Book - Learning to Build the World
of  the Story When It’s Another World
(Session 1 - Reading Closely at the Start of a Story)

(Session 2 - Analyzing the Setting As a Psychological Site)

(Session 3 - Investigating Power Early in the Novel)

(Session 4 - Learning Alongside the Main Character)

● Today I want to teach you that fantasy readers know to read closely at the start of  a book, asking,
“What kind of  place is this?” Fantasy readers look for clues about the setting and the magical
elements, in particular, using the covers, blurbs, and details from the beginning of  the story for
their research.” (Page 8)

○ Readers do this by:
1. recognizing that everything is more important, more intense, more vivid in fantasy stories.
2. understanding that when we study fantasy, we are really studying the human condition.
3. determining the kind of place in which their story is happening.
4. using multiple resources to research the settings of our stories, including the cover of the

book.
● Today I want to teach you that fantasy readers consider the setting not only as a physical setting

but also as a psychological one. They analyze the mood, asking how the author develops the setting.
(Page 8)

○ Readers do this by:
1. constructing the setting in the books they read, mentally.
2. paying close attention to the setting details and reading for more than plot.
3. analyzing details in the setting in the books they read.
4. noticing not just what a setting looks like, but also how it feels.
5. thinking about tone as they read setting descriptions.

● Today I want to remind you that fantasy readers investigate power in their novels, asking who has
power, and analyzing the visible signs of  power in its di�erent forms. (Page 8)

○ Readers do this by:
1. being alert to who has power.
2. looking for signs of power.
3. tracing the various kinds of power they see across their novels.
4. noticing who in their books has the ability to choose what they do - in a day or with their

lives.
5. paying close attention to what this particular book is saying about power in societies, as

well as power between people in relationships.
● Today I want to teach you that in complicated stories such as these fantasy novels, often the main

characters begin without a lot of  knowledge, and they have a steep learning curve. When the main
characters are told important information or have new and unfamiliar experiences, alert readers see
those moments in the story as opportunities not only for the characters to learn but for them to
learn hand in hand with the main characters. (Page 9)
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(Session 5 - Tackling hard vocabulary by studying patterns, word
families, and Latin roots)

○ Readers do this by:
1. expecting to learn alongside the main character.
2. recognizing that the hero or heroine is naive at the start, drawn into a world full of

dangerous (and sometimes political) problems, and must make sense of it, and so must the
confused reader.

3. learning how the parts of the story �t together, and referring to earlier parts of the text as
these parts now take on greater signi�cance.

4. understanding that the author educates the reader through the explicit learning
experiences of the character.

● Today I want to teach you that knowledgeable readers expect fantasy novels to incorporate
challenging vocabulary. Readers, then, study the way that writers use words again and again, they
consider the signi�cance of  word families, and they become familiar with Latin roots to help �gure
out meaning. (Page 10)

○ Readers do this by:
1. paying attention to how and when a new term is used in order to get more information

about what it really means.
2. noticing how often a term is repeated, and recognizing that the more often a term is

repeated, the more important it is to the story.
3. using resources to help them determine the meanings of historical references or

mythological terms, for example.
Bend II: Developing Thematic
Understanding—It’s about More
Than Dwarfs and Elves
(Session 6 - Developing Thematic Understanding)

(Session 7 - Analyzing How Authors Develop Themes)

● Today I want to teach you that in stories you are reading, the characters face dragons - not just
literal dragons, which some fantasy characters do encounter, but also metaphoric dragons, which
are the con�icts inside characters’ souls that haunt them. Powerf ul fantasy readers learn to think
metaphorically about these dragons. (Page 12)

○ Readers do this by:
1. understanding that the phrase "Here be Dragons", and others like it, symbolized the host

of unknown dangers that travelers might encounter, and that dragons often represent
danger in the world.

2. understanding that symbolism often doesn’t completely develop until the end of a work
of literature, and it also often shifts its signi�cance across a story.

3. thinking metaphorically, considering the dragons that characters face (both metaphorical
and physical) and how these dragons drive the characters.

4. considering the inner struggles that characters face.
5. studying characters’ responses to struggles and considering not only what those responses

say about characters, but also about the larger meanings of the text.
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(Session 8 - Investigating Dominant Themes)

(Session 9 - Analyzing Inner As Well As Outer Struggles)

(Session 10 - Analyzing Point of View)

(Session 11 - Dealing with Multiple Plotlines)

● Today, I want to teach you that often, with great stories, the plot is the vehicle for teaching about
ideas.  Insightf ul readers consider how the author develops themes across a narrative, including by
connecting scenes. (Page 13)

○ Readers do this by:
1. moving from retelling what happens in their books, to investigating the underlying

themes that the story seems to suggest.
2. seeing that stories are about more than one idea, and that ideas run across multiple stories.

● Today I want to teach you that often, in fantasy novels, a dominant theme emerges of  a struggle
between good and evil. Knowledgeable readers often analyze how that theme plays out in their
particular novels. (Page 14)

○ Readers do this by:
1. recognizing the struggles between good and evil in their novels.
2. recognizing that characters are sometimes unpredictable, or even deceptive, because they

struggle between good and evil.
● Today I want to teach you that fantasy readers are alert to the inner as well as the outer struggles of

characters. They pay attention, for example, to the small details that demonstrate a character is
haunted by his or her past, or by character �aws. (Page 14)

○ Readers do this by:
1. paying attention to the inner as well as the outer struggles of their characters.
2. tracking the multiple problems faced by characters, both internal and external.
3. examining a few of the major characters, paying close attention to the pressures they

su�er, the forces that are exerted on them and by them, the relationships they make, and
all the intricacies of their complicated inner lives.

● Today I want to teach you that often the narrator’s point of  view dramatically in�uences how
events are described in a novel. Experienced readers analyze the narrator’s point of  view, including
how it is shown, and how it a�ects the story. (page 15)

○ Readers do this by:
1. seeing that the choice of who tells the story is a deliberate one made by the author, and for

good reason.
2. considering how some stories might have been told otherwise if the main character himself

or herself had told parts.
● Today I want to teach you that as you tackle more and more complicated books, the stories will

begin to have multiple plotlines. This means that the main characters will have more than one
problem and that problems will arise for other characters, and it also means that the problems will
not be resolved by the end of  a story. Often readers �nd it helpf ul to use charts, timelines and other
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(Session 12 - Centers)

graphic organizers to track the problems that arise in a story in order to follow the multiple plot
lines. (Page 15)

○ Readers do this by:
1. keeping track of the multiple characters, problems, and storylines as the story develops.
2. using a pencil as they read, so that they can jot lists of characters, timelines, maps, make

sketches, and so forth.
3. Sharing ideas with other club members to help each other �nd e�ective strategies for

keeping track of complex stories.
● Optional opportunity for readers to work on speci�c skill-based centers. (Page 16)

Bend III: Literary Traditions,
Including Archetypes, Quest
Structures, and Thematic Patterns
(Session 13 - Analyzing Archetypes)

Session 14 - Analyzing Quest Structures - Internal Quests As Well
As External)

● Today I want to teach you that readers often notice the structure of  a text and how stories and
certain literary traditions often have similar structures. Fantasy and dystopian readers are especially
alert to quest structures, and they look for how a quest may be physical or psychological. (Page 16)

○ Readers do this by:
1. understanding predictable aspects of fantasy novels, such as the characters often play

expected roles in the story.
2. recognizing that there are di�erent types of predictable heroes, including the traditional

hero, the reluctant or everyday hero, and the anti-hero.
3. recognizing other common character roles in fantasy including the mentor, the

companion, and the villain.
4. understanding archetypes and narrative structures.
5. identifying and tracking various characters that they have seen versions of again and again,

and knowing the archetypical name for these characters.
6. analyzing how di�erent authors develop certain archetypes, including when characters are

not totally consistent.
● Today I want to teach you that fantasy readers are alert to the internal as well as the external quests

characters are on. They notice and accumulate the small details and the overall structures that
reveal character’s quests. (Page 17)

○ Readers do this by:
1. studying both the external quests characters are on and their internal ones.
2. paying attention to detail and to structure, and using strategies such as making timelines

of the internal and external quests of characters.
3. recognizing and following the quest narrative structure, including one that involves

involves rescuing a captive or a sacred object, one that requires require the hero to destroy
a villain or a dangerous object, or one in which the hero has entered another world or
place, and must now �nd a way out.
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(Session 15 - Considering How Authors Play with Archetypes)

(Session 16 - Comparing Themes Across Texts)

(Session 17 - Reading with Critical Lenses)

(Session 18 - Deepening Reading of All Genres)

● Today I want to teach you that good readers look for how authors play with archetypes. To do this
work, readers compare and contrast characters across novels, noting the ways they are similar and
di�erent, and how they f ul�ll or break with archetypes. (Page 18)

○ Readers do this by:
1. considering how authors have created similar characters but have developed them in

di�erent ways and what those choices mean for how themes are conveyed.
2. analyzing how di�erent heroes, mentors, and villains are similar and di�erent in di�erent

stories.
● Today I want to teach you that while the same sorts of  themes and characters run across many

fantasies, each author has made very speci�c choices and approached these themes di�erently. We
can hold up two similar characters or two similar plot patterns up and ask, “What choices has each
author made to develop these di�erently?” (Page 18)

○ Readers do this by:
1. understanding that a common theme in these fantasy novels is that the character has to

overcome internal struggles and embrace his or her essential goodness in order for good to
triumph for all.

2. recognizing that self-sacri�ce is one of the most important themes in fantasy.
3. asking which themes appear in more than one text - and then investigating the small

di�erences in how these themes play out.
4. building a repertoire of themes.
5. considering how even similar themes are approached di�erently by di�erent authors.

● Today I want to teach you that one way readers analyze a story is to read with critical lenses for
stereotypes and gender norms, or rules. One way to do this work is to consider characters’ actions
and appearances. (Page 20)

○ Readers do this by:
1. being alert to stereotypes and gender norms.
2. looking at how characters break out of stereotypes, such as girls wanting to wear dresses

and play with dolls, and behaving in ways that don’t �t the stereotype.
3. asking themselves, "Does this character �t with common stereotypes?"

● Today I want to teach you that readers consider how they can bring what they’ve learned from
studying one genre, to deepen their analytical reading of  other genres. (Page 20)

○ Readers do this by:
1. re�ecting on what reading practices they’ve honed in reading fantasy that they can use in

other genres.
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2. making opportunities to re�ect on their work in fantasy reading, and making plans for
how to incorporate and extend it into other genres.

Skills (Students will be able to…)
● recognize archetypes
● analyze quest structures
● recognize and analyze universal themes
● analyze how di�erent authors work with the same themes

Writing Workshop Grade: 6
Unit 8: Fantasy: Writing within Literary Traditions

Unit Overview:
This unit will provide students with a second opportunity to use their narrative writing skills to create an original story.  It will also provide students with an opportunity to
work with some of the elements they have been analyzing as readers by applying what they have learned to a creative fantasy narrative of their own.

New Jersey Student Learning Standards
W.6.3. Write narratives to develop real or imagined experiences or events using e�ective technique, relevant descriptive details, and well-structured event sequences.

A. Engage and orient the reader by establishing a context and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically.
B. Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters.
C. Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting to another.
D. Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events.
E. Provide a conclusion that follows from the narrated experiences or events.

W.6.4. Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience.
W.6.5. With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
W.6.6. Use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate su�cient command of keyboarding skills to type a minimum of three pages
in a single sitting.
W.6.9. Draw evidence from literary or informational texts to support analysis, re�ection, and research.

A. Apply grade 6 Reading standards to literature (e.g., “Compare and contrast texts in di�erent forms or genres [e.g., stories and poems; historical novels and fantasy stories] in terms of their approaches to
similar themes and topics”)

W.6.10. Write routinely over extended time frames (time for research, re�ection, metacognition/self correction, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-speci�c
tasks, purposes, and audiences.
RL.6.3. Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a resolution.
RL.6.4. Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of a speci�c word choice on meaning and tone.
RL.6.5. Analyze how a particular sentence, chapter, scene, or stanza �ts into the overall structure of a text and contributes to the development of the theme, setting, or plot.
RL.6.6. Explain how an author develops the point of view of the narrator or speaker in a text.
RL.6.10. By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, sca�olding as needed.
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SL.6.1. Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own
clearly.

A. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under
discussion.
B. Follow rules for collegial discussions, set speci�c goals and deadlines, and de�ne individual roles as needed.
C. Pose and respond to speci�c questions with elaboration and detail by making comments that contribute to the topic, text, or issue under discussion.

SL.6.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.6.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

A. Ensure that pronouns are in the proper case (subjective, objective, possessive).
B. Use intensive pronouns (e.g., myself, ourselves).
C. Recognize and correct inappropriate shifts in pronoun number and person.
D. Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous antecedents).
E. Recognize variations from standard English in their own and others' writing and speaking, and identify and use strategies to improve expression in conventional language.

L.6.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
A. Use punctuation (commas, parentheses, dashes) to set o� nonrestrictive/parenthetical elements.
B. Spell correctly.

L.6.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.
A. Vary sentence patterns for meaning (syntax), reader/listener interest, and style/voice.
B. Maintain consistency in style and tone.

L.6.5. Demonstrate understanding of �gurative language, word relationships, and nuances in word meanings.
A. Interpret �gures of speech (e.g., personi�cation) in context.
B. Use the relationship between particular words (e.g., cause/e�ect, part/whole, item/category) to better understand each of the words.
C. Distinguish among the connotations (associations) of words with similar denotations (de�nitions) (e.g., stingy, scrimping, economical, unwasteful, thrifty).

L.6.6. Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or
expression.

NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. Fantasy writers must be keen observers of the world and of human behavior.
2. Fantasy writers are also researchers.
3. All fantasy is based in some reality.
4. Most fantasy is allegorical--real-life stories and lessons cloaked in fantastical settings,

characters, and/or quests

1. How is fantasy writing di�erent from and similar to narrative writing that students have done in
the past?

2. How do writers of fantasy keep their stories grounded in the real world?

Evidence of  Learning (Assessments) Accommodations and Modi�cations
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Formative Assessments:

● Learning Progressions (Grades 2-8)
● Writing about reading
● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Generating Meaningful Ideas, Right from the start
4-Strengthening Claims and Supporting them with Compelling Evidence
6-Small groups to SUpport Students as they draft
7-Troubleshooting Common Problems with Analysis of Evidence
Bend II
8-The power of Compliments
10-Addressing Struggles
11-Finding and Selecting Powerful Quotes
Bend III
13-Deepening Students initial observations
14-Taking the bumps in the road in stride
15-Thinking about how to write an essay, not just what

English Language Learners:
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● Unit 4: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● 2019-20 Teachers College Calendar
● Fantasy Writing Text by Lucy Calkins
● 2019-20 Teachers College Calendar, Sixth Grade Fantasy Unit
● Florham Park ELA PD Sharing Website
● The  Writing  Strategies Book by Jen Seravallo
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Core Instructional Resources:

● Any appropriate grade 6 novel as a read-aloud model to set up the routines
● Merlin and the Dragons (Level S)
● Stranger in the Mirror (Level T)
● Raising Dragons  (Level R)
● The Rain Babies (Level R)
● Any of the stories found in Fire and Wings (Level X)
● Any of the stories found in But That’s Another Story (Level U-Y)
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https://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/6u4.pdf
https://docs.google.com/document/d/1CCVzcuzrkvD1r8Z9X2-GkAqnEQdGRJ6zK5oCk2Z3jyM/edit
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/1bqe3A7aYp2t0DOKa8bzSU-CegXgCxaz5/view
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/folderview?id=0B7eaT_i9qrmZVkx4QVpaUEh3Y1k&usp=sharing
http://www.heinemann.com/myOnlineResources/default.aspx
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Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z

(Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Writing  Strategies Book - Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana

Johansen and Sonja Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl

Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Writing Magic by Gail Carson Levin
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Conferring Curriculum

● Any of the stories found in A Glory of Unicorns (Level W)

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● The Secrets of Droon Series by Tony Abbott (Level M-O)
● The Edge Chronicles by Stweart and Riddell (Level R-U)
● City of Ember Series by Jeanne DuPrau (Level R-U)
● Among the Hidden by Margaret Peterson (Level U-V)
● Series of Unfortunate Events by Lemony Snicket (Level U-V)
● Warriors by Eric Hunter (Level R-S)
● Deltora Quest by Emily Rodda (Level R-T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify
classroom routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and

foreign language related activities to encourage building background knowledge and
independent reading about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect
on what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e.
power, bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
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https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
https://drive.google.com/drive/folders/134OJjO01zM9Yzasc1donZUMLoUeA8bvv?usp=sharing
https://drive.google.com/drive/folders/134OJjO01zM9Yzasc1donZUMLoUeA8bvv?usp=sharing
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing
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● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information

Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Collecting and
Developing Ideas for
Fantasy Fiction: Writing
Stories That Have Depth
and Signi�cance
Session 1 - (Finding Inspiration for Fantasy
Writing in Real-Life Events)

Session 2 - (Generating Ideas for Fantasy by
Considering Setting)

● Today I want to teach you that writers often look at their own lives and imagine how events and issues could be
turned into fantasy stories.

○ Writers do this by:
1. imagining how events and issues from their own lives might be changed into fantasy stories
2. trying out several ideas, rather than trying to develop one idea
3. experimenting by turning real events into fantastical events, such as a person with a sick grandparent

might imagine a hero on a quest to secure a magical potion
● Today I want to teach you that fantasy writers often consider settings to develop possible story ideas.  They think

of  an everyday setting and wonder things like, “What would happen if  Finn were sitting in math class and an elf
popped out of  his pencil case?”

○ Writers do this by:
1. thinking of places that they know, that are important to them, and adding an element of fantasy
2. exploring several di�erent settings, and matching characters to them
3. wondering how di�erent fantastical characters might a�ect traditional settings
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https://www.thehomeschoolmom.com/homeschooling-in-new-jersey/field-trips/
http://rickriordan.com/resource_type/teachers-guides/
https://www.scholastic.com/teachers/books-and-authors/#author-visit-kits
https://www.katemessner.com/authors-who-skype-with-classes-book-clubs-for-free/
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Session 3 - (Developing the Story: Shaping
Fantastical Yet Believable Characters,
Settings, and Plots)

Session 4 - (Planning a Story Idea)

● Today I want to teach you that after fantasy writers have mulled over and written blurbs of  a few possible ideas,
they settle on just one to develop into a f ull-�edged story.  They might pick the story idea with the most
compelling message or pick the one that is simply the most f un to write.  Once writers have chosen an idea, they
begin to develop aspects of  it by writing long about the characters, the setting, or the plot.

○ Writers do this by:
1. reading each notation, idea, and blurb, and thinking to themselves, “How might I turn this into a story?”
2. thinking about what message they want their story to convey
3. considering which of their ideas might be the most compelling, or the most fun, to write
4. getting inside their character, so that they can think about what their character might need to learn and

what hurdles their character may face
● Today I want to teach you that once writers have a story idea, f ull characters and a world they have started to

develop, they take time to make a plan for how their story will go.  Speci�cally, they come up with a compelling
opening scene, an idea of  how the story will end, and a clear path that leads from the beginning to that ending.
Oftentimes this means trying out several versions of  how their story will go before deciding on the best option.

○ Writers do this by:
1. planning the elements of the story before they begin drafting
2. creating some sort of organizational structure that will help them plan their story
3. establishing the story’s “rules” right from the beginning; i.e., if there is to be magic in the story, it needs to

be introduced early on
4. �guring out where and how to introduce characters into the story
5. limiting themselves to two or three well-developed scenes
6. keeping their plans close so that they keep themselves on track
7. being consistent with the fantasy elements they have created

Bend II: Drafting and
Revising: Crafting a
Compelling Fantasy
Fiction Story
Session 5 - (Fast-Drafting)

Session 6 - (Revising Fantasy Stories in Ways
that Up the Stakes)

● Today I want to teach you that the best way to write the strongest draft is to get lost in writing it, much as you
get lost in books that you read.  Fantasy writers draft their best work when they are able to block everything else
out, almost entering the world that they are creating on the page.

○ Writers do this by:
1. reminding themselves of all of the e�ective narrative writing strategies they’ve learned
2. spending a few moments before writing either closing their eyes and imagining how their story will go, or

talking with a partner and telling how their story will go
3. writing one scene at a time and referring to their plan as needed
4. paying attention to con�ict as they write, making things more and more di�cult for the protagonist

before the conclusion
● Today I want to teach you that the more speci�c fantasy writers are in their descriptions of  key characters,

settings, and objects, the more believable these elements become.  If  a writer wants to describe a table that begins
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Session 7 - (Revising to Show, Not Tell)

Session 8 - (Revising to Highlight Symbolism
and Meaning)

Session 9 - (Revising with a Partner)

to �oat, for example, she could make that unlikely scenario more believable to readers by describing it in concrete
detail.

○ Writers do this by:
1. describing common objects very concretely, in detail, so that when magical things happen to that object,

the reader is willing to believe it
2. building tension early on by foreshadowing what’s to come
3. letting the reader know what kind of world they will be entering as they begin reading

● Today I want to remind you that all narrative writers make sure to show, not just tell, when they write.  Fantasy
writers know the importance of  showing to pull their readers into the f un, fantastical elements of  their
story--and especially when they are writing the heart of  their story.

○ Writers do this by:
1. stopping to identify, and the then stretch out, the heart of the story
2. elaborating on crucial moments
3. aiming to write with a balance of action, thought, dialogue, and description
4. letting their stories unfold bit by bit

● Today I want to teach you that when fantasy writers begin to revise, they are on the lookout for physical elements
of  their story--for settings and objects--that they can turn into symbols to convey deeper meanings.  Once these
objects have been identi�ed ( a magic stone, perhaps), they’ll want to spend time describing these with care,
choosing words and details that alert readers to the fact that it is more than just a simple object.

○ Writers do this by:
1. looking out for elements of the setting and objects that they can turn into symbols to convey deeper

meaning
2. spending some time describing these elements more deeply
3. choosing words and details that will alert readers to the fact that this setting or object are more than just

what they appear to be
4. using various online or print dictionaries to choose speci�c words that hint at deeper meaning or

signi�cance; i.e., a dictionary of names
● Today I want to teach you that fantasy writers often seek one another out when they are looking to revise, relying

on their shared understanding of  the genre.  Speci�cally, fantasy writers look together to be sure that each section
of  the story is easy to follow.  They make sure that the scenes create a cohesive whole, that the images and
characters are as clear and compelling as they can be, and that the rules of  the story are evident to the reader.

○ Writers do this by:
1. seeking out a partner who understands the elements of fantasy at the same level as they do
2. working with a partner to be sure that each section of the story is easy to follow
3. making sure that the individual scenes create a cohesive whole
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4. looking for loose ends, and tying them up
5. planning next steps with their partner
6. turning to mentor texts for help during revision to see how di�erent writers handled issues similar to what

they may �nd
Bend III: Editing and
Publishing: Preparing the
Fantasy Story for Readers
Session 10 - (Editing for Punctuation)

Session 11 - (Using Standard Conventions in
Unconventional Worlds)

● Today I want to teach you that fantasy writers, like all �ction writers, use punctuation to in�uence how readers
read and understand their work.

○ Writers do this by:
1. examining excerpts of dialogue from mentor texts to refresh the rules of dialogue in their minds
2. considering how changing punctuation marks in dialogue could change the meaning; i.e., changing a

period for an exclamation point
3. slowing down the action in a scene by breaking sentences apart or by adding commas
4. creating a sense of urgency by connecting a series of short sentences with dashes

● Today I want to teach you that fantasy writers often help readers feel more at home in these worlds, with their
unusual character and place names, by using conventional capitalization, punctuation, and spelling.  This helps to
make sure that readers do not get distracted from the story because they are conf used by the unusual conventions.

○ Writers do this by:
1. realizing that readers will feel more at home in the setting of their story if conventional capitalization,

punctuation, and spelling has been used
2. avoiding using unusual punctuation or symbols in names and words that might make them look foreign
3. including letter combinations that are similar to those in English

Skills (Students will be able to…)
● Create a magical world where readers will suspend their sense of reality to accept the elements of the story
● Incorporate magic and other elements of fantasy into a narrative
● Use all of the elements of good narrative writing to create an original fantasy
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